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This rcpc. d scribes tki sthe education

projoct, which cimbraces a conctu1 tillOturo, a perceptual approach
to Aoarlling, and bolior r.h.it hetics can i, ilicuic4td into the
-temhilig-leatning procs. The project's goal was to develop an
Aducational base and requisite expertise so that teachers can
torg.zini2 an aesthetic cducation curriculum. For its conc,41tual
z;tructure, the project impliented concepts, strategies, and
craluation based on th,i; Califo7:nia Statj Art ilducation Framowork.
Fifty participants included_eLlmen tdry teachers, lunior and senior
niqii art tfeacherb, prirlcipalL3, act consultants, a music specialist, a
reseurc teacter, univ,Arsity professor-s, and c uinunity aqency peonle.
The prjectis program was organized around three phases wir le
mouths. ph,i5e one was program plannirvj and development of
ucsthetic education sqminax fox teachers. Phase two was the ix-weA

r1;1:Vic-0 teacher ,ieninar that included discussion, laboratory work
rictlum development, and materials rOview. Phase three was

Qiasksroom implementation of 6ealliat LJUtJQffl fjj titQ 1975-76 .:ichcol

year. lvaluation techniques included the Aesthetic Y,ye Inventory,
interviews, rating scale, wenitoring reports, teacher logs, and
-1xperience descriptions. Also, a profile of participants was prepared

for project evaluation. Findings revealed significant gains in
partieipant51 abilitis to Liz; the corlc-72ptua1 structure and
perceptual techniques. It was determined that the structure doe4s

providq a basis for teaching children about art. (Author/ND

Oocuiiient icquirccl by ERIC include many Informalunpublished materials not awailable from other sources. ERIC makes every
effort to obtain t le best copy available. Nevertheless, items of rrarlinal reproducibility are often encountered and this affects the
quality of the microfiche and hardeopy reproductions ERIC makes available vie the ERIC Document Reproduction Service (EDRS).
EDRS is not responsible for the quality of the original document. Reproductions supplied by EDRS are the hest that can be made from
the utigi,n4J,
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Niro/ inp, strategies and instructional matoriais lor work with children in Hco()

and non-school situations.

Through deflned objectives, this project Implemented concepts, strategies and
evaluation that had pl_actical application in the tenchtng-learniog situation
required bv the California State Art Education Framework.

A total of fifty school and non-school participants representin elementary

classroom teachers, junior and senior school art teachers, principals,
consulAanis, a music specialist, a resource Leacher, univorsitN oroiessor-;

aua community agency people wore involved. This y,roop represented fifleea schG01
districts, three universities, one parochial school in the Los Angeles Catholie
Archdiocese, and nine ccminunity agencies in the Los Angeles County as well as
one Sdloot district in San kornardino County.

The project program was organized around three phases encompassing an eighteen
month time span. Phase one was program planning and development of an aesthetic
education seminar hold during the summer, 1975. Phase two was o si,/.-wecks in-

service seminar designed to increase teacher knowledge of and competency in
working with aesthetic education. Activities included discussions with consultants,
visitations to museums, galleries and community centers, laboratory experienc.c.-,
development oC curni_cniunand reviem of instructional materials. Phase throe waf-4

classroom implementation of seminar outcomes by participants scheduled from
October 1975 through May 1976. Activities involved testing individual approaches
in the classroom or in othcr learning situations, developin informal assessmelu

of approaches, and uso of ,
:is information to modify and/or extend pupil exper-

ienCeS. Five workshops wet, scheduled during the year to assist Leachers with

implementation. Additional assistance was provided through on-site visitation,
Evaluation techniques included: Aesthetic Ey_e_ luvenioa, interviews, ratto
scales, monitoring reports, teacher logs, and "peak experience' descriptions.
in addition, an kesthetic Eye parricipants profile was prepared as An aid to

overall project evaluation.

The findiags revealed significant gains in par.:Lcioants' ability to use the

property systems and aesthetic perception techn;que in encounters with seriew:

and popular works of art. Participants learned to describe aesthetic experionc,.,

more objectively and specifically. They acquired arguments in support of nesthic
education that were embedded in the process of Learning to use the aesthetic
porceptioa technique. Given training and practice, school and community agcul_
personnel can plan and implement aesthetic education programs based on an aes-

thetic perception approach. While there will be variations in interpretation,
the structure when adopted, doel provide a basis for work with children that ,

be used with confidence.
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Projcct repc,r_ desc ! an approach and summarizes work
up oi s'holl and non-school people or nestuatic educition. The s Liidy

frum rck-oolized neods of chi1dren and Ole inspiration and
_,, S. Broudy. The National Endowment fot the Humanities and the

Hie ts AngeTie County Superinto-±odenu of S,'hools provided grant fund=
jlip ;u; [ L .

dirocHil =i ortt-.; U latricipauts, a b;24naing cuMAiLMLIL to teacher3 and chi
w;r1 rent ined. II_ Inquiry into the cowleptual structure and aesthetic per-
ceptual approach, the fr ic.ed for practical translations of aesthetic perception

!opts aid a williagnus to experiment in a variety of teaching-learninv
'tomtions wive the study richness and vitality.

hie follow school districts, tinivers i ties, and conirnuni ty agenc es contributed

t LIII' i'Ii i he it (7oopeniti-n and encotiragement to participants:

ARC Uhified
Allinmhra CI

Arcadia Unified
milt:on Unified

Centlnela Valiev
Fl Monte City

Canad Unified
kawndale
Little Lake City
Los Angeles Unified

Nleton
Montebello Unified
Pasadena Unified
Rowland Unified
Santa Monica Unif ed

California State University at Los Angeles
California State University at Northridge
Loyola Marymount University
Los Angeles County Museum of Art
Los Angeles City Municipal Art Gallery
Barnsdall Junior Art Cerv:e-
Rio Hondo Area Volunteer Center
Self Help Graphics
Arts in Action
Downey Museum uf Art

Los Ange1cs County Parks and Recton
Watts Towers Art Center
Los Angeles Catholic Archdiocese
Yucaipa School District, San Bernard no Countv

Appreciation tor assistance in programming and computer applications is expressed
rn Earl nwns and Tony Corona, Division of Program Evaluation, Research and rupil
Servftes. Office of the Los Angeles County Superintendent of Schools.

The Project Staf
August 1975
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CHAPTER f

CONFRONTING THE PROBLEK

The \esthe lc tye. Project is based on an aesthetic education position one

that embraces o conceptual structure, a perceptual approach to learning, and
a belief in eaeddlng this in a teaching-learning process. The position grew

out of discussiolas with Professor Harry S. Brondy who formulated a theory and

an approach for wc,rking with the learner.

This project, os an experiment, was intended to translate Broudy'- broadly con-
ceived position into applications that would help teachers become more competent

in the area of thetic education. And, from this experience, the natural
extension for teachers would be to carry on at experiment with children.

The goal of the project is to develop an operational structure and the requisite

expertise whtch will enable teachers to develop an aesthetic education curriculum

with accompanying strategies and instructional materials for work with children

In school and non-school situations.
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at. Gave_ Rise

The need for this project cine rged from problems and issues related to current
educational developments. The Los Angeles CountyArt Education Council, oom-
posed of art education professionals representing institutions nerving the
i,005,389 students in Los Angeles County, grew concerned that the fostering
of aesthetic education in the schools was being neglected.

White there 1_ torte Chat supported the teaching of aesthetic judgment in-
cluded in official publicatioosof die State Department of Education, there wos
tittle help available for the clagsre m teaeher faced with teaching -hildren
this difficult area.

There are available few suggtsted concepts or structures for the develomm::t
of aesthetic judgment or any of the other components to serve as curriculum
content for achieving learning outcomes. Tbe usual approach tends to assume
that school districts have art consultant expertise to assist teachers with
this dimension of curriculum development. yet, current personnel reports
reveal that only fourteen out of eighty-two school districts in this county
have art (-.onsultants. Vhile seventy-one school districts within this county
have identified district-level contact persons for art programs, seventy-six.
percent of these people represent district administrative staff. Only one
percent represents a classroom teacher. This obvious lack of adequate help
for teachers working with aesthetic judgment appears to mitigate adequate
development of aesthetic judgment in the classroom.

In addition, the subject area itself remains a problem. Content and its organi-
zation, strategies for instruction in aesthetic judgment and choices among
premises are elusive and controversial among educators. Although some resear h
has been done on children's preferences in various art media, especially in
music and the visual arts, much less has been learned about the formation of
standards for such preferences. The tendency in both institutions of educa-
tion and children's museum programs has been to treat aeSthetic judgment under
the traditional rubric of appreciation. Enjoyment, knowledge about the artist
and the historical styles and settings in which works of art were produced
are elements often stressed in such instructional programs. Such knowledge
is eminently worth teaching, but it often results in pupils feeling obliged to
adopt uncritically conventional standards. Vhether or not they discern the
qualities that have darned recognized works critical approval remains problem-
atic.

Because these conditions exist, the Los Angeles County Art Education Council
jointly sponsored with the California Art Education Association two meetings in
May 1974 with Dr. Harry S. Broudy in which aosthetic judgment was discussed under
the broad concept ef aesthetic education. A$ a result of these discussions, the
Council recommended hat a proposal be developed to allow for indepth study and
experimentation with aesthetic education and its relationship to aesthetic

judgment.

The Tro osal as a Resiot the Problem Conditions

With the difficulties of selecting a stance Erom which to develop a program, the
project chose to take Dr. Broudy's work as a starting point for the program which
was to follow.

10
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The sCar t_ lug point for Che du_ ration that was to emerge as the focus of the
techniques learned during the mummer seminar and activities of the pr-
gram was a distinction between preference and judgment. While mnnY Progrlms
seemed to take enjoyment itself as the sole standard of aesthetic judgment, the
projecl Ilghl fn eo:ahli.sh clear botweel, 0(' art nod

giving reasona for judging it to be good art. The goal in teaching f'r aesthetic
judgment was to be authenticity combined with objectivity. By helping the pupil
to pureeive art objects, or any object for that matter, as an artist does, a
accessary (albeit not a sufficient) preliminary for authentic-objective judgn nt
is provided. The perception is the pupil's own and therefore authentic, but
the norm by which it is judged is a mode_ of perception distinctive of those who
create works of art. The proposed design was adopted as one that; bc taught
to and learned by the normal range of pupils.

The E u tional Approach of_This Project

The ma. or organizing concept for the project was aesthetic education as defined
by Broudy. He views aesthetic education as the development and refinement of
aesthetic perception. Briefly stated, the process consists of helping the pupil
respond to the appearance of objects in a given medium in terms of its:

a. Sensory properties (tones, colors, textures, etc.)
b. Formal properties (as invoived in composition, design)
c. technical properties (modes of production peculiar to a given m
d. Expressive properties (properties by virtue of which the object con-

voys human import via an image or patterns of images. Expressivu
properties range from such qualities as sharp, flowing, rough, to
cheerful, tense, strong, restless, to sad, gay, serene, to noble,
sublime, m4esome, regal, etc.)

Em hasis on early stages of instruction ts on properties a, b, and c. Glass d
_s highly subjective, yet if careful attention is paid to a, b, and c, there
is less chance of using the object as a trigger to ideosyncratic interpretation

fanciful projection of inner states to the work of art.

In other words, the process tries to be true to the way painters, compos
poets organize their materials to produce objects that convey human import by
means of images. It was helpful therefore, to have working artists demonstrate
their methods of work. Experimental work done by Broody and some of his
students had Indicated thaL the "skills of impression" or of artistic percejitiun
can be taught to persons who have no special talent for artistic production.
Some opportunity for experimenting with various media has also been found help-
ful in the teaching of perception.

Perception of itself is not taken as equivalent to aesthetic judgment, although
it is a necessary prerequisite for authentic judgment. For an informed critical
judgment one must undertake some study of style, history of art, and the litera-
ture of criticism. This can be done with teachers, although it requires con-
siderable time. The idea would be to introduce the program participants to
the dimensions of aesthetic judgment, and provide what practice time would allow.

As one way of doing this, critical essays of particular works of art would be
compared with those works to see whether the critic's analysis in terms of the

1 1
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tour typos of aesthett C proper
by the student. Some prac Lice

discussed above can be dicernecl and accepted
-id be given in w 'Ling alternative critiques.

Underlying thin approach to aesthetic education is the belief : its primary

);11 i!; to tmprow:! ohMty to porceivo work ol I imogfnAtion

and that this TH Li mode of experience that can be distinguished from intellectual
and practical "Perception," according to Broudy, "is a kind of know-

ing, but IL i not identical with scientific knowing. It is emotional but

emotion recalled in tranquility, it is meaning but meaning presented in an
image." "...all aesthetic experiences involve perceiv ng a mtaphor or analogy,
i.e., a non-Literal communication of significance."

if D. W. gotschaik's characterization of the aesthetic object as on "interest-

ing to perceive" is apt, then teaching for aesthetic judgment comes to under-
standing what makes an object interesting to perceive imagination or imaginative
perception.
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CHAPTER II

PROJECT DESCRIPTION

This chapter reports on the variety of personnel involved, presents a des-
cription of the program and of plans developed to assess various dimensions
of participation.

The Selection of Partici ants

One of the primary tasks of the Los Angeles County Art Educat±on Council, the
group which initiated the Aesthetic Eye Program, was to aid in identifying
personnel who should be invited to participate in this venture. It was decided
by the Council that the experimental nature of the proposed program required
involvement of personnel who had demonstrated expertise and who would, there-
fore, be in position to focus their attention on applying insights and utilizing
materials which the program was to offer.

A letter was sent to those recommended co ascertain the level of interest (see
Appendix A). School districts and community agencies were contacted. Several
names were submitted for participation and the selection of participants was
made utilizing the following criteria.

a. Worked with a group of children, youth or adults over a sustained
period of time.

Expressed willingness to develop a curriculum plan during the
seminar for use in teaching-learning situations.

Expressed willingness to ins ttute and evaluate a curriculum plan
during the school year 1975-76.

Written commitment by participant's employer (school district)
institution or agency to participate in implementation activit
during the school year 1975-76.

A roster of names was put together of tiose who could attend the or _nting
seminar which was reseheduled from July 21 to August 28, 1976. The groups
were selected to represent a cross-section of schools, museums, and community
agency personnel which is somewhat unique in the annals of innervice education.

A_Description of Participants

A total of fifty participants were involved in the pro. ject and are representative
of fifteen school districts, three universities, one PLIrodifriJ school in the
Los Angeles Catholic Archdiocese, nine community agencies in Los Angeles County
and one school district in San Bernardino County,

1 3
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Table One

egories, Numbers And Percent of School and Non-S

Public school personnel:
classroom teacher
classroom teacher
art teacher
art teacher
MuSic specialist
resource teacher
art consultant
elementary school
principal

To

Coll_ge and University
Art Education

faculty

Total

Museum Docent

ol Participants

Grade Level or P-- a r Pe

Kindergarten through third grade 12 24

Grade four through six 6 12

Grade seven through eight 5 10

Grade nine through twelve 8 16

1 2

1

4

2 4

7 74X

Teacher Education 6

Los An
Los An

Gallery

as County Museum of Art

deS City Municipal Art

4

Community Agencies
Rio Hondo Area Vol
Self 1101p Grapht('!!,

Arts in Action
Barnsdall Junior Arts Center
South El Monte Craft Center
Watts Towers Art Center
Downey Museum of Art

Tata

Ii Centex
2

9

dpattio diffetOd teLiy it LIOIf
general and the visual ar ts in parti

renehers who had ono or tvo courses Iv th
degrees in to n profe:asor with a doe.

TOTAL

0L-1 backgrothUa. in the a:

They ranged from claftsroom
Art teachers with mostor

otato v art education.

The mingoum docents and community agency groups re flee ted time varta
educolionnl background In art hut had consider:41[c expertise in this area, For

exannle, one was an ndministrator-nun who WAR sponsored by her order to estab-

lish and maintain an arLtst run workshop tor all age groups within the Mexican-

Amorican barrio of EaaL Los Angoleit. Another administered a community oriented

program called "Arts in Action," Another a nation/al)/ known sculptor who

has become director of the Watiti Towers Art Center.

1 4
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Whatever their institutional affiliation or grade level assignment, participants
did appear to have some things in common: an interest in or curiosity about
dealing with the problems of developing the aesthetic sensibilities of their
students and a commitment from their respective agencies supporting their parti-
cipation. This commitment included support by educational institutions through
provision of release time so that participants could attend five workshop sessions
head during the 1975-76 scho-1 year (note these sessions in Figu 1).

As can be inferred from the above listing, the personnel who were to be involved
in the Atsthetic Eye program were indeed a diverse group, ranging widely in terms
of both background and vocational responsibilities. This range of participation
proved most effective and efficient in light of identified needs and new concepts
of community involvement in teaching-learning situations.

A.De of Implementation Sites

Descriptions provided by the school personnel who work consistently with the saw
group of children over a specific period of time indicates that fout thousand
children and youth were Involved in study programs at the classroom level. Tbe

ethaic representation is broad with roughly fifty percent of the school popula-
tion Mexican-American as designated by Spanish surname, twenty percent blacks,
twenty percent anglos and ten percent orientals. The socio-economic levels of
these groups estimated from teacher information indicates a range from low to
upper middle class groupings. In the lower class group, a number of children arc
in the Aid to Dependent Children classification.

Accurate population data frmn museum docents or community agency participants
were not available because they work with groups of varying sizes over brief
periods of time. They did, however, work directly with children or with adul
in training programs from all parts of the city and county.

Protect _PescrlPtion and_Acti ities

One intent of this project wa
grams of aesthetic education

implement the deveLopment of consistcmmt pro-
Angeles County.

The program was organized around three phases encompassing a fifteen-month time
span. Figure 1 presents a chart of this program. Phase I was program planning
and development of an aesthetic education semitar held during the summer, 1975.
Phase 11 was a slx-weeks inservice seminar designed to increase teacher know-
ledge of and competency in working with aesthetic education. Phase III was
classroom htplementation of seminar ouLecmnos by participants scheduled from.
October 1975 through May 1976.
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Structuring six week seminar,
selecting topics, consultants,
evaluation strategies.

Week 1
General orientation.
Written pre-test.

Week 2
Harry S. Broudy
Presentations/discussions.
Participant artist resource.
Small group activities.

Week 3
Harry S. Broudy
Presentations/discussions.
Participant artist resource.
Small group activities.

Workshop 1 - October 10 1975
Total group and job-ali
discussions.

Figure 1

PHASE 1
Three Day

Planning Session
June .10-12, 1975

HUSE
Six Week

Summer Seminar
July 21 - Auumt 23, 1975

PHAS
Implementing

Aesthetic Eye Program
Septemther 1975 - June 1976

Five
Worksbop Sessions

Revievi- nting

Workshop-2 - November jI, 1975
Sharing experimental a _ les.

Selecting Instructional material.

Workshop 3 - January 8-9 1976
Harry S. Brourly

Presentations/discussions.
Participant sharing
experimentation.

Workshop 4 - Harch 12, 19
Developing strategies for us ng
instructional mater:Ials,
sharing experimentation

Workshop 5 - MMy 14, 1976
Sharing experimentation,
planning for ongoing
implementation.

Collection of
major idea papers.

ilisaciniflatiOrm of

Findings and Materials
cf Program

Harry S. Broudy:
developing basic insights,
fundamental comsiderations.

Week 4
Consultant presentatins
and discussion.
Job alike groups.

Week 5
Consultant presentations
and discussions, small
group activities.

Week 6
Consultant presentations.
Written past-test.
Total and small group
discussions.

Utilizing concepts and
materials within slementary
and secondary schools.

Applying concepts to muLeum
education programs.

lategrating concepts and
media within community agency
programs.

Teacher-to-teacher Model of in-
curriculum approaches. service program

Informing the Field through
vlsual-oral-written presentations
about the procedures am. fiadings

of program.

16

Final report
for HER/Field.
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PHASE I, PLANNING SESSION

'The planning committee was a group of school and non-school people. An initial
premise in formulating this project was that aesthetic education was not the
sole perogative or responsibility of school people. Many community agencies
have taken responsi'dlities for establishing arts prLgrams for children and are
concerned about str,2ngthc-ling aesthetic education concepts in their programs.
By combining efforts of these groups, it was felt that a more effective approach
could be established.

Operating from this premise, the following criteria for participation and cate-
gories for representation were established. Planning committee membe s:

must currently be working with pupils andfor teachers at
elementary, secondary, college or university levels, or in
community agencies.

evidence genuine cariezjtment to this project through willingness Izo
study preparatory materials in aesthetic ed-ucation and assume parti-
cipation responsibilities.

o. willingness to arrange necessary time schedule for participation
in planning.

The planaing committee consis, d of the following representa ve groups:

two Los Angeles County Art Education Council members
a member of a local university art education department
a general elementary classroom teacher
a secondary art teacher
a member of a non-school community agency
the project director, Office of the Los Angeles Cunty
Superintendent of Schools

two seminar staff mmtbers

Dr. Harry S. Broudy, major consultan,, met with the planning commitee on three
consecutive days. The objectives of the planning session were:

a. to plan speciIie content for a six-weeks summer seminar that would
enable participants to increase teacher competency in w rking with
a sthetic education.

b. to make recommendations for th organization of the seminar.

To ace_n-lisn the ()hove objectives, the plann' g cu miLtca did the foll- Lug:

reviewed specified objectives and identified requisite course confmt,
strategies, and tine schedules for accomplishing objectives duriag a
six-weeks (90 hours) period of study.

made recommendations regarding thc c1.ecticn sem inar personnel.
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c. suggested methods for periodic assessment of participants progress.

in seminar situations.

d. reviewed and made recommendations -egarding a tine schedule for dis-
seninating seminar information.

PHASE II, SUMMER SEMINAR

A six-weeks summer seminar waa conducted with fifty participants. It began on

Monday, July 21, 1975 and concluded on Thursday, Aug-ust 28, 1975. Participants

attended sessions for three hours a day, five days per week.

The seminar was staffed by three staff members, the project director and con-
sultants. Consultants were selected from four content areas: (1) aesthetic

education, (2) studio and performing arts, art, (3) curriculum development and

(4) evaluation.

While the central focus was on aesthetic education, some applications were made

to other repreaeAptive disciplines in the humanities to help participants

broaden and extend their knowledge of aesthetics.

The participants worked mainly with the aesthetic edacation consultant and staff

nembers. Discussions with artists, other professionals, and a curriculum con-
sultant were on a short-term basis, a day or two, depending upon group needs.

The seminar was organized around four major objectives. They are presented here

in bwo groups with their related activities. It was understood that these would

not be treated as independent units in program developmant. Rather, they would

be integrated in classroom strategies and instructional materials for practical

application with learners.

Seminar Objectives - one and No:

(1) To develop knowledge about the nature and unique characteristics of

aesthetic perception and judgment.

To make application of knowledge about aesthetic perception with
serious and popular works of art in formal and informal environments.

Seminar activities participants were actively engaged in. the following:

discussions with aesthetic education consultants to develop knowledge,
clarify terminology and identify key concepts related to aesthetic
education.

b. reading selective writing on aesthetic education and related fields.

c. visits to museums, galleries and community centers with aesthetic

education consultant, staff and/or independent study.

d. talks with artists in studio situations t_ gait ,=me understanding
the artists' aesth tic perspective.

e. talks with collectors and other professionals, a ja2z musician for

example.

18
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f making written critiques from independent study of serious and popular
works of art.

h.

ecperintenti11g with selected art media in a non-technical way.

reviewing and using films, art reproductions colored slides, photo-
graphs of art objects and other media.

Seminar Objecti-s - three and four

3) 70 develop curriculum instructional materials and strategies that
can be tested with pupils in various learning situations.

(4) To explore and develop some methods of assessin- the attainment -f

aesthetic perception and judgment.

Seminar activities - participants were actively involved in the following :

a. formuiating a group.of objectives and concepts appropriate to parti-
cular age iwels to be used as structure for aesthetic education
curriculum.

b. identifying specific strategies for helping students acquire knowledge
related to aesthetic perception and judgment using the four aesthetic
properties framework.

organizing objectives, concepts and
a consistent program of instruction.

egies to initiate and develop

reviewing and selecting visitation s tuations for pupil in
with serious and popular works of art.

-action

examining, selecting and dev loping instructional materials to use
clarifying and extending learners' aesthetic understandings.

f. identifying and developing techniques for assessiag pupil progress.

PHASE III, CIASSROOM IMPLEMENTATION

Each seminar paTticipant developed an aesthetic education curriculum plan for
use with students in their teaching-learning situation. Implementation was

considered a process of making careful observations of pupils' responses to
the learning situation, assessing the quality of achievement, and using this
information to develop curriculum alternatives that modified and/or extended
pupil experiences, This project phase was designed to support this kind of
experimental approach and offer guidance in implementing each participant's
curriculum. Materials were purchased and organized for presentation to chil-

dren and each participant went away with a proposal for work to be carried
out during the school year.

The pro ect dLrctor and a part-time consultant, who participated in the seminar,
visited the various sites during the year. They assisted teachers in making

applications in terms of their individual teaching styles and onserved the
implementation of a participant's curricula.

1.!-J
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It addition, five full day workshops were held during the year on regular
teaching days. The content and processes for these worksbopswere organized to
help teachers (1) extend students' levels of learning aesthetic education con-
cepts, (2) share and elcamine curriculum materials, teaching experiences and
assessment processes and (3) provide experiences that would increase teacher
knowledge of and competency in aesthetic education.

Implementation -bj ctives:

a. To assist participants in ualizing newly acquired concepts and
evaluate the effectiveness of project based curriculum and instr... nal

strategies in various learning situations.

h. To conduct five inservice workshops t. ex end the development of aesthetic
education curriculum, instructional strategies and materials and assess-
ment.

Ap:roaches to Evaluation

approach to assessment was both formal and experimental. It was designed

te study the abilities of participants and students to internalize and use
aesthetic properties in perceiving and judging serious and popular works of art.
It focused upon the development of techniques that would be used with seminar
participants and also serve as models for use with children, the evaluation
criteria were the project objectives and processes involving the four types of
aesthetic properties. These approaches and their relationships to the existing
and implementing phases of the project are presented in graphic form in Figure 2
and the specific plan is outlined.

2 0
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Written pre and post test
assessing participants'
ability to employ aesthetic
perception and criticism.

Daily log of activities;
drawing inferrences about in-
creasing levels of statements
and questions made by par-
ticipants.

Visitations co sites by project
staff to assess how Aid to what
extent aesthetic cm .pts and
media are utilized.

Figure 2

Six Week
Orienting Seminar

July 21 - August 28, 1975

Periodically interviewIng
a random isampling of par-
ticipants to ascertain cur-
rent reactions to seminar
proceedings.

Implement ng
Aesthetic Eye Program

September 1975 - June 1976

At end of seminar and after
eight months of implementation,
ascertaining reactions of par-
ticipants to major elements of
program.

UnobtruSive measures: examining
records of attendance and the
extent to which available
materials have been utilized;
analysis of "peak experience"
statements, and interest in
serving a pilot center.

Assessment by participants
of their own programs using
a variety of measurement
techniques i.e., pro-post
testing and content analysis
of pupil responses.
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PHASE I, PLAVIRG

The Evaluation PI n

Assessment Pr Criterion Measure

To plan specific content for a

six-weeks sumaer seminar that

will enable participants to in-

crease teacher competency in

working with aesthetic edu-

cation.

To make recomendations for the

or anization of the seminar.

PHASE II, SIJMNER SEMINAR

To develop knowledge about the

nature and unique character-

istics of aesthetic perception

arid judgment.

22

The committee, consultant and project staff

developed a plan for the sumer seminar.

The Aesthetic Elp_Inventorz was admin-

istered on a pre and post basis (first

and last week) to all seminar parti-

cipants.

A report was prepared that delineated

the sugmer seminar plan and summarized

recournendations

A schedule was developed which specifies

the consultants, content areas and

activities.

XE Inventory, a locally

constructed measure consisting of five

written responses defining aspects of

aesthetic education (part one) and five

written responses to five different

art fonts (part two),

In part one, the individual was asked

to define key concepts as indicies of

the ettent of aesthetic perception

tiaining knowledge. The specification

ftar this part of the measure was that

tte individual would evidence an in-

creased frequency of aesthetic concept

labels and the relationships among

them.

23



To make application of knowledge

about aesthetic perceptioa with

series and popular works of

art in formal and informal

eavironments.

A random

received

the secol

ample of fifteen participants who

nstruction were interviewed during

and fifth week of the seminar.

A Seminar Asses tent Form was administered

to all participants on the last meeting

day,

211

In part two, the individual made single

word and other written responses to

different art images projected for a

three minute exposure on a screen. The

specification for this part of the meas-

ure was that the individual would move

from subjective, ambiguous responses

to objective, specific responses and

would extend the range and number of

aesthetic categories and the relation-

ships among them. Mean gain scores

were calculated for the group.

Interview protocols wore developed and

used with participants to assess

effectiveness in achieving seminar

objectives,

The Seminar AssessmenC Form, a locally

developed five point rating scale, was

employed to assess six components of the

seminar: (1) consultants' presentations,

(2) Dr, Broudy's presentations and dis-

cussions, (3) other total group activitiel

(4) small group activities, (5) auxiliary

activities and (6) organizatioll.

The specification for this mea ure was

that over 60% of participants' ratings

on these six categories would be above

a mean of 3,0. The total seminar

activities mean rating would also be

above 3.0, A section for reporting

comments was summarized.



dovidop (*nrricolum inwrfic-

ional materials and p,trategib

lat can b8 tested with pupils

various learning fltnniirot;

o explore and devek

(lthods of assessing attain-

ent of aesthetic perception and

udgment,

o record the progress of this

vject ag an example of Inquiry

nto aesthetic education.

Amoessment Process
Crltorlon Morro

A Pwit r-;0.minar il'aCNNMOlit Porm WIN admilds-

L,...-cd
Lipontq duclur fludi

may workqhop,

A carriculom nian deVOlOped by each a

Lk( fifty Affimr participanh, Ali plAnN

will be examined by project stall.

Participants developed informal instruments

to measure the aeheivement of curriculum

objectives.

Poring the seminar the staff malaaloed a

log to document (a) daily activities, (h)

procedural modifications and changes and

(e) weaknesses and strengths in program

development.

Data collections were made of visual t,nd

audio records and participants' products,

lfic Pos( Somlndr Annewnnent Form win; used

to aexertalo the pArtfcipanITin anlons-

mont of the six weeks cxpcilence

working for eight monthn In the teaching.-

learning situation. A smary of those

responses was Jo!.

Each currieulhm plan WAN (I) developed

for specific age levol(n), (2) utilied

aesthetic properties as content, process

and teaching strateg(es and (3) contains

nu informal technique for assessing

achievement of objectiNts.

Each document was examined utillzlok

a specified criteria.

Informal instruments were critiqued by

projert staff, using criteria of teacher

designated success in achieving objective,

The log and other products such on

slides and tape recordings, products

produced by participants, and summary

reports were organized as documentation.

Visual and audio records and participants'

products were organized for une 33

dissemination information,

26
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61T( Live Assessment Process

PILV , (kAwow.' .111T7NTATION

To TistA prticipaut hi IIIJFW, Visitation Report Form was used by the

iwwly coorqt.1 10d Vfluati: project director and consultnt to monitor

the oftcetiveui.'ss ol projcct bsed

carrirulum ad instructional

ot tatep,ies in urious learalur,

si_tuations,

28

12.V;r0OM iMpleMaliaLUO,

A "Peak Enerience" Form was completed

by each of the fifty seminar participants,

A Project_Assessment_Fo_rm was completed

by onch of the fifty seminar participants.

Criterion Measure

The Visitation Report Form, a locally

developed rating scale, was used to

assess (1) display of aesthetic objects

in physical environment, (2) evidence

of development of property system and

(3 ) evaluation of pupil growth.

The specification for this measure was

that over 60% of participants' ratings

of these three areas would be above

a mean of 3.0.

The ','peak Experience" Yorm, a locally

developed instrument, was used as 8

means of collecting information on an

activity that the participant pPrceived

as highly successful in furthering

his/her objectives in working with child-

ren. A summary of this documentation

was made.

The ?aiLLAIIII!ELEIgi, a locally

developed instrument was employed to

collect data on (1) summer seminar

describC in Phase II, (2) workshop

meetings during the year; (3) implemen-

tation in the classroom or other learning

situations, (4) effects beyond implemen-

tation and (5) individual plans for con-

tinuing work on aesthetic education,

29



Aas sment proc ss Crlteri n Measur

To conduct five inserlice workshops The project director monitored inservice Records on the attendance of inservice

to extend the development of sessthns conducted for participants Those sessions were maintained as documen-

aesthetic education curriculum, attending signed a register. tation.

instructional strategles, and

materials and assessment. A Workshop_ Assessment Form was adniluis The WorRshop Assessment Form, a 1 cally

tead to all participants during the developed five point rating scale, was

Enal workshop meeting. 's.e.d to assess the various activities

that were in.cluded filing five wrkshop

scosionq.

30

The specification for this measure was

that over 60% of participants' ratings

would be above a mean of 3,0. The total

seminar activities mean rating would

also be above 3.0.

31
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DisseminatI9L1_21222jscit_aes

Diss illaaLl o a w 4 vil±wuLl as aa t.IiL ial Lilcdl!U foi- sharing 114 rIIIa Lion, pro-

cedures and findings that could he used to provide classroom teachers with some
practical e;:amples of possible approaches to aesthetic education and to assist
those who have responsibilities for establishing inservice educaticn programs.

Diss ination

(5) To record the p-ogress of this
aesthetic education.

c.. as an exampie of inquiry into

Dissemination activities - project staff were actively involved in the following:

a. Maintained a log to document (1) daily activities, (2) procedural
modifications and changes and (3 ) weaknesses and strengths in program
development.

b. Summarized and reported participar.cs' evaluations -f the effectiveness
of project act vities.

c. Utilized medi- such as slides and tape recordings for visual documen-
tation.

d. Collected examples of pz--rticipants' products developed in the seminar.
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CHAPTER III

AENTATION AND ASSESS--

This project was organized into planning, seminar, and implementation phases.
'rogram content, a developmental sequence of events, and time schedules for
working with participants were delineated for each phase. The following dis-
cussion of implementation and assessment is reported in relqtion to each of these
phases.

PHASE I, PLANNING SESSION

The planning session was organized as a committee of nine with Dr. Harry S. Broudy
serving as consultant. Its major responsibility was to achieve the folic/it-1g
objectives:

a. to plan specific content for a six-weeks summer seminar that would enable
participants to increase teacher competency in working with aesthetic
education.

b. to make recommendations for the organization of the seminar.

In the initial planning committee discussion of project goal and objectives, a
decision was made that shaped the plan of this project. It was recommended that
the study ce-_ Dr. Broudy's conceptual framework and perceptual approach center
upon visual arts rather than all the arts, i.e., music, dance, drama and litel.ature.
It was also agreed that some presentations and demonstrations be made from other
arts to illustrate other applications of this framework and approach. The

rationale for this decision was that the project was experimental. It seemed
advisable to set this limitation to facilitrte the study of the inservice approach
and assessment with participants.

As discussions proceeded, six general guidelines were developed that sharpened
the focus of the group and suggested working procedures. These guidelines included:

provide opportunities for participan to learn to perceive in the
mode of the artist.

b. develop terminology so participants could articuli aesthetic education
concepts.

c. use diverse media, works of art, slides, films and the environment
as instructional material to illustrate ideas and practice working with
the conceptual framework.

d. work with the impact of the popular arts in people's preference, choice
making and judgment as a means of illustrating how aesthetic cues are
used to exert influence.

wo_k with the concept of form since it is highly significant to the
artist and is a difficult concept for some people to understand.

involve participants in a -Avities that enable them to learn from direct
experience.
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These guidelines gave the committee direction for thinking specifically about
the selection of seminar activities and lead to Y,ae development of two documents.
A Seminar Content Form listed the project goal, sIggested activities, consultants,
selected resources, possible ways to organize the seminar, and potential approaches
to evaluation (see Appendix A). A second documert was the actual sequencing and

scheduling of instructional content, consultant sentations, events, and assess-

ment which, with some modification, became the eral work plan for the seminar

(see Appendix 6).

With the development of specific objectives and the seminar plan established, the
project staff undertook the problem of planning learning outcomes assessment.
Two additional techniques were adapted with reference to the evaluation plan
in the project proposal. These were an Aesthetic Rve_Inventpr_ (a pre and post
test consisting of ten questions) and a series of questions to be used during
interviews with a random sample of participants. A more detailed description
of these instruments is presented in the discussion of Phase II.

Such de ails as the loca_ion of the seminar, arranging for university course
credit, and establishing a small library of papers, jeurnals, and books were
responsibilities assumed by the project staff.

PHASE II, THE SUMMER SEMINAR

Activit Descristion aid Assessment

The six weeks sui_er seminar was organized around four inter-related objec_ives.
The following discussion of seminar activities and assessment is organized into
two parts. The first part deals with objectives one and two, the development and
application of knowledge. The second part deals with objectives three and four,
the implementation of aesthetic education concepts in learning situations.

Activities and_Assessment Related to Ob'ectives One and Two

Objectives one and two deal with the development and application of knowledge
and are stated as follows:

(1) Te develop knowledge about the nature and unique characteristic
of aesthetic perception and judgment.

(2) To make appl- cation of knowledge about aesthetic perception with serious
and popular works of art in formal and informal environments.

The seminar opened with introductions, discussion of the goal and objectives,
and the scheduled plan for ftudy was distributed to each participant. Respon-
sibilities outlined in the initial participation agreement were reviewed for
clarification and discussion. Participants were also oriented to various facil-
ities and procedural details related to attendance, use of the library and regis-
tration for six units of credit with California State University at Los Angeles.
Thirty-six participan s registered for course credit.
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During this first meeting, the Aesthetic_Eye Inverq.yrv_ was administered to pal-
ticipants. This test was closely referenced to the theoretical position under-
lying the program instruction. It consisted of ten questions (see Appendix El).
This test was administered on the final day of Chu aeminar. _ .1_11 of this pre

and post assessment are reported on pages 29 through 34.

minor AcLivities

The seminar acti. leies included a var ety of consultant and staff presentations
and total and sm.A1 group activities. Each day's activity was reported in the
daily log. The froquency of these activities is presented in Table Two.

Semina

Table Two

Frequency of Seminar Activities

Activty_ Frequenry

Consultant Presentations

Conceptual framework and perceptual approach
Aesthetics in relation to the dance, found objects,
environment, TV commercials poetry, and jazz

P o eet Staff Presentations

12

6

Historical review of art education
Kits and Caboodles (individualized instructio- 1
Evaluation in aesthetic education 1

Survey of works of art from various cultures and analysis 1

of selected works
Administration and Aesthtic Education (panel) 1

Other To -1 Grou Activities

Video tape of a children's dance program 1

Watts Towers and artist studio visitation
Practice in analysis of art works by aesthetic properties 4

Individual participants demonstration of analys _ of 3

a work of art
Sharing resource materials 5

Demonstration of improvisational tour by partici ant, 1

Los Angeles County Museum of Art
Artist participants discussing their own works of art 5

Review discussion of group experience 6

Developing criteria for the selection of instructional 1

materials for aesthetic education
Commercial exhibit of instructional materials for 1

aesthetic education
Three Times a hay Aesthetics 6

Discussion of proposed school/museum project, Downey Muse m 1

Small Grou Ac Iv it ies

Practice in analysis of works of art
Developing plans for 1975-76 in job alike groups
Discussion of questions

3

6

2

1
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Attendance

Attendance during the 29 sessions was relatively stable for a summer seminar.
The attendance mean for the total group was 28 sessions. Table Three presents
the percentage of participants in attendance and tha number of sessions.

"Three Ti

Tablc Three

Participants' Attendance Record at Seminar Sessions

Porcent

42

30

10

4

6

4

4

N urn s-.sions

29

28

27

26

25

24

23

es a Day_L_Eshetics

In planning the seminar, the committee recommended that the break period on each
Friday be designated as an experiment in the practical application of aesthetics
to the selection and arrangement of food. Two members of the planning committee,
who were also participants in the seminar, volunteered to prepare the first
Friday event. The element of surprise was a prt of the event. Seminar partici-

pants were not informed of the details other than to observe an item titled
"3x A Day" listed on the Friday schedule.

The first event involved a sensory experience with all types of natural foods,
i.e., raisins, nuts, seeds, along with a variety of very small crackers. Each

type of food was in paper bag containers arranged on a large table. Participants

were very enthused in their responses and many comments were made regarding the

impact of this experience in helping them to recognize a practical and imaginative
way of exploring sensory properties. In the weeks that followed, this experience
became increasingly more imaginative utilizing the properties system as a guide
for the arrangement of food and environment as well as an opportunity for study.
For example, on Friday of the fifth week a group of participants engaged the

small office Gallery as a setting for their arrangements of foods. They arranged

foods to form sculptures, still lifes, and happenings. Three Times a Day became

a gallery experience. in a very real sense, it was a potent indicator of par-
ticipants' growth and was recognized by the project staff as one type of unobtru-

sive assessment measure.

Reactions of Partici arits

At the conclusion of the seminar, participants were asked to rate, on a five point

scale, their reactions to each of the major activities they experienced during
the six-weeks session. A summary of these ratings is presented on Table Four.

3 6
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Table Four

rticipants' Mean Ratings of Sum r- Seminar Activities

Activities

Apns Icants' Presentations

Historical Review of Art Education
Aesthetics and the Dance
Aesthetics and Found Objects
Aesthetics and the Environment
Kits and Caboodles
Aesthetics and TV Commercials
Aesthetics and Poetry
Evaluation in Aesthetic Education
Aesthetics and Jazz
Survey and Analysis of Works of Art from
Various Cultures

Administration and Aesthe ic Education (panel)

Dr. Broud Presentations and Discu_

Odle

The import of Aesthetic Education
Nature of Aesthetic Experience
Characteristics of Aesthetic Perception
Sensory, Formal, Technical, and Expressive Properties
Analysis of Works of Art Using Slides
Analysis of Selections from Music
Aesthetic Properties, Parker Article
Criticism, Greene Article
Seminar Artist Sessions
Language Categories and Aesthetic Analysis
Commercial Use of Aesthetic Images in Media
Review and Question Sessions

Total Grou Activities

Opening Day Orientation to Seminar
Video Tape of the Dance
Visiting Watts Towers and Artist's Studio
An Experience with Music and an Art Medium
Analysis of Aesthetic Properties Using

Everyday Objects
Demonstration of Analysis of a Work of Art

by Seminar Participants
Sharing Resource Materials
Viewing and Critiquing "Me Invitation°
Multi-Media Presentation
Improvisational Tour, Los Angeles County Museum of Art
Developing Criteria for the Selection of Instructional
Materials for Aesthetic Education

3 7

Mean Rating

49 4.18
47 4.49

45 2.82

49 4.39

46 3,78
44 4.11
46 2.98

45 3.69
48 4.75

48 4.69

45 3.27

47 4.38
46 4.48

46 4,59

46 4.43

47 4.02
47 3.60
48 3.92
49 3.80
45 4.00
39 3.77

47 3.89

42 3.83

44 3.37

44 4.07

46 3.93
40 4.00
47 3.83

48 3.77

49 4.16
44 3.05
39 4.77
45 4.67

46 3.17
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Table Four, cont.

Activities N Mean Ratin

Other Total Cron Activities, cont.

44

40

47
42

2.93

3.23
4.51
3.40

Commercial Exhibit of Instructional Materials
for Aesthetic Education

Sharing of Plans for 1975-76
Three Times a Day Aesthetics
School Proposal, Downey Museum

ActivitIes

Practice in Analysis of Works of Art 47 3.62

Developing Plans for 1975-76 in Job Alike Grou s 46 3.39

Auxiliary Aet_ivities

Lib ary Collection, Books and Papers 46 4.17

Distribution of individual Copies of Papers 48 4.54

Qjr_glnia

Site for Seminar 47 3.72

Pacing of Consultants and Group Activities 43 3.81

The mean rating for all seminar activities was 3.92

There was also space on this rating form for participants to make comments. The

range of participants' responses was broad and reflected considerable candidness.

A summary of these comments may be found in Appendix B.

A random sample of fifteen participants were interviewed during the second and
fourth week of the seminar by a member of the project staff or by one of two
participants who were members of the planning committee. Participants' reactions

to specific questionS were recorded and utilized by the project staff as a product

of in-process evaluation. The results of these interviews could be immediately
incorporated into the program activities in those situations that were pertinent.
Interview questions for both sessions may be found in Appendix B.

The project staff met on each Friday, following the seminar session, to critique

the activities of the week and utilize such information as participants' responses

to interviews as a basis for alt-ring or modifying the program schedule for the

next week.

Participants' responses reveale( an awareness to some of the problems that con-
front teachers, particularly those in school situations, in developing aesthetic
education curriculum and achieving administrative approval. The following res-

ponses from the first interview are illustrative of these problems:

3 8
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What do you expect from the se inar?

"Concrete directions toward developing ideas."
"Methods of classroom implementation."
"4nt1iesiz1ng aesthetic education into the total cutr. culum."
"Aesthetic vocabulary."
"Development of (1) philosophy which might lead to curriculum develop-

ment or lead to an application of aesthetics to curriculum.
"Justification of aesthetic programs for dealing with administrators."

Further study of the responses suggested some common needs and problems that were
expressed in a number of ways hy interviewees. Such questions or statements as
%That do we mean by beauty?","What is the meaning of art or aesthetics?",
requests for "further definition of a2sthetics," and "aesthetic vocabulary for
teachers related to each area of the arts: dance, music, art, poetry..." suggested
the need for pinpointing basic ideas that are embodied in general concepts of
aesthetics.

Interviewees suggested viewing real situations, talking with artists, taking trips
to private collections, museums or galleries and talking with critics. Even

though these types of learning opportunities were planned in the schedule, the
request for these types of activities was reiterated.

One interesting factor observed by the staff was a cohesiveness among participants
that developed early in the seminar. This idea was verbalized in the first inter-

view. Responses to the following question are illustrative:

What purpose will you serve to the seminar?

"Sharing of experiences."
"Gain from each other."
"Development and interchange In agencies, recreation centers, schools."

The problem of helping participants move from responding to a work of art on an
emotional level to the use of a perceptual approach based upon aesthetics was
not an easy transition. There were reservations expressed that reflected concern
over making responses to art an intellectual endeavor. An interview question was
used in the fourth week to sample the level of participants' thinking about the
conceptual framework and perceptual approach. The question and a sampling of
responses provided the following information:

What do you now understand about aesthetics?

There has to be a separation between the properties and the emotional
level. Until you go through it you can't understand the properties.
If you understand the properties, the feeling level doesn't matter.
You'll understand what you are looking at. You can at least deal with
it rather than say I don't like it and walk away.

Aesthetcs has to do with the analyzing of an art product. The ses-

theries,are those properties that attract our attention as the sensory,
hold our interest-and are the basis of the expression in art work. And

most of all, aesthetic appreciation is open to !=2ne)
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In the past, I emphasized the "historical;" from now on the perceptual
aspects of art will be part of my approach. My experiences as a docent
at the Huntington included some concern for the sensory but mostly in
terms of feelings, not in relation to shapes and textures.

Thus far this seminar has not added much to my understanding of aes-
thetics. Even though it has been interesting. In fact, right now we
need some models. We haven't had even one! The seminar will be a failure
if they don't give people something to follow so that they will feel
secure enough to at least try the aesthetic approach. If they don't
feel secure they for sure will not even try implementation.

I first thought that "I like" - "don't like" was a satisfactory response.
Now I can make judgments based upon criteria, not just personal pre-
ferences. I am seeing things that I hadn't seen before.

I am aware of various categories of aesthetic perception; I am com-
fortable w th sensory properties, less sure about formal properties.

Responses from the second interviewing session revealed a perceptive focus on
ways the seminar was meeting the purposes and expectations of the participants.
The question and a sample of responses revealed the following information.

At this point, what are your conceptions of this seminar?

We need to spend a day putting together some materials we could share
at the district level. The sheet distributed today is great to help
us articulate ideas. (Single sheet with the four properties.)

I think things are thought provoking. It makes me clarify where I'm
at. At times I've felt we're going over it too much but I've also felt
that some people need it.

Criticizing the film is something I did not understand... we should have
had more preparation. How to deal with films needs more clarification
and focus since we ordinarily encounter film much more than paintings.

I still feel Somewhat frustrated because I have less background thah
most participants; I feel I am lagging behind. When paintings are
analyzed I don't see what others see. Because of my lack of background,
I don't see subtle difference; the significance of a work is not always
clear to me.

One thing that's changed my ideas is dealing with students at the feeling
level. In the beginning I felt guilty. Now I see a way to go in moving
them to an advanced level.

It is helping me to take a new look at art and to appreciate it more open
mindedly; to see things not seen before; to better nppreeiate all forms
of art.

find trying to draw upon ea_- other's experiences very valuable.

The variety of art forms being encountered is also stimulating.
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Resource Materials

A variety_of reading ma erials were available to participants. Professor Harry
S. Broudy's book titled Enlightened Cherishing was distributed to each participant
as a basic reading source. Six papers on aesthetic education were also dis-
tributed to the group.

A small library collection of selected books and papers was established. Infor-

mation from library records indicated that from a selection of twenty papers and
twenty-three book titles, two hundred seventeen papers and ninety-seven books
were checked out. Fifty-six percent of the participants checked out these materials.

Participants read an average of twelve selections beyond the assigned text and
papers distributed during the seminar.

The Aesthetic Eye Inventory

The Aesthetic Eye Inventory was used to assess objective one. This locally

developed instrument consisted of ten questions. Five questions called for
general responses to questions about aesthetics and five questions called for
specific responses to projected images of art works. The Inventory wes admin-

istered on the first and last days of the six-weeks summer seminar.

Pre and post data was collected on forty-five of the fifty participants. Four

cases were dropped because of incomplete pre and post data. One participant

withdrew on the first day due to difficult driving distances. Another participant

was selected from a waiting list and joined the group on the second day. Pre

test data was not collected on this participant.

A group of six judges, well informed on the theoretical position, rated partici-
pants' responses. Based on a sample of pre and post rating of seven parts of
scoring one question, the intra-rater correlation was .94 (coefficient of con-
cordance), p .01 (see Appendix B). This result indicates a high agreement among
judges. The descriptive statistics of item scores for the Alhtic Eyjnventory
are presented on Tables Five through Fourteen.
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Table Five

Differences in Participants' Mean Gain Scores
on the Aesthetic Eye Inventory Test

Questio One: Describe what you believe should be the basis for justifying
judgments about works of art.

Variable Pre Test Post Test
Mean S.D. Mean_ S.D. Mean 0

Subject -02 .15 .02 .15 -.02 -3.35

Pa ed-

Sensory 45 .40 .65 .87 .50 =47 13.87***

Formal 45 .22 .52 .60 .50 .38 13.08***

Technical 45 .04 .21 .53 =55 .49 20.05***

Expressive 45 .56 .55 .62 .49 .07 1.92

Judgment 45 .24 .48 .24 .43 .00

Historical 45 .11 .09 .29 -.02 -1.11

16.73***Total Score 45 1.60 .94 2.96 1.68 1.36

Note: *=r) = .05
**=13 ,01

***'P .001

Table Six

Differences in Participants' Mean Gain Scores
on the Aesthetic Eye Inventory Test

Question o: What special characteristics make an experience aesthetic?

Variable Pre Test Post Test
Mean S.D. Mean S. :ean D

Subjective- 45 2.31 .87 4,49 1.16 2.18

Objective

4.31 1.22Ambiguous- 45 2.33 1.00

Specific

Sensory 45 .27

Fo mal 45 .13

Technic-1 45 .04

Expressive 45 .24

Critical 45 .09

Total Score 45 .76 1.19

.45 .96 1.19 .69

.40 .82 .91 .69

.21 .40 .58 .36

.48 .84 .88 .60

.40 .78 ' .31

3.42 2.82 2.67

,ombined

score 45 5.40 2.37 4.48 6.80

Pair d-

-.06***

8.51***

12.69***

17.22***

13.14***

13.69***

8.01***

20.58***

32.87**

0 *.p - .05
**.p .01

***up .001
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Table Seven

Differences in Participants' Mean Gain Scores
on the Aesthetic Eye Inventory Test

Question Three:

Variable

Why do you believe aesthetic education is importan

Pre Test Post Test
Mean_ S.D. -_ean S D Mean D Paired--

Image
store

45 .22 1.49 1.11 3.18 .89 5.58

Enlightened
judgments

45 89 2.88 3.78 4.90 2.89 11.85***

Imagination
expansion

45 .00 .00 1.26 .33

Everyday
living
improvement

45 2.00 2.48 2.00 2.48 .00 .00

Educational
rounding

45 2.67 2.74 1.67 2.38 -1.00 -6.81***

Increase
aesthetic
perception

45 .56 1.59 3.44 2.34 2.89 19.79***

Increase
aesthetic
perception of
works of art

45 .76 1.78 2.42 1.64 14.07***

Individual
development
(self
improvement)

45 .29 .46 .36 .84 .07 2.18*

Value
enhancement

45 .16 .37 .02 .15 -.13 -7.42***

Social
improvement

45 18 .39 .29 .46 .11 4.36***

Improved
communication

45 .11 .32 .04 .21 .07 -3 82***

Total Score 45 7.20 3.82 14.82 7.47 7.6 51***

Note: =p = .05
=- = .01
=p = .001
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Table Eight

Differences in Participants' Mean Gain Scores
on the Aesthetic Eye Inventory Test

Question Four:

Variable

What terms would you use to describe a work of art?

Pre Test Post Test
N Mean S.D. an S.D. ean 1) Paired-T

Subject 45 .20 .66 .20 .66 .00 .00

Sensory 45 3.18 4.28 7.27 4.35 4.09 14.61*

Formal 45 1.60 1.94 6.31 4.96 4.71 21.58***

Technical 45 .49 1.59 .80 1.25 .31 3.59***

Expressive 45 5.38 6.21 4.00 3.69 -1.38 -4.62***

Judgment 45 .11 .32 .56 1.03 .44 8.78***

Historical 45 1.31 2.00 1.20 1.84 -.11 -.90

Total Score 45 12.29 7.74 20.33 9.54 8.04 18.22*

Note: *op = .05
**op o .01
***mp m X01

Table Nine

Differences in Participants' Mean Gain Scores
on the Aesthetic Eye Inventory Test

Questi n Five:

Variable

Describe what you believe should be
judgments about works of art.

Test Post Tes
Mean S.D. Mean S.D.

the bases for justifying

D Pei ed-t

Response based
upon whet
actually exists
in works

45 .00 .00 3.56 4.84

_Mean

3.56 16.53***

Degree of
formal
excellence

45 1.89 2.65 2.56 2.53 .67 4.13***

True to it's
genre,

purpose

45 1.56 2.34 2.00 2.48 .44 2.73**

Significance
relative to
other works

45 1.59 2.67 2.52 2.11 17.49***

Total Score

No p .05
01

.001
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Table Ten

Differences in Participants' Mean Gain Scores
on the Aesthetic Eye Inventory Test

Question Six:

Variable

Write as many single - rd responses

Pre Test Post Test
_Mean S.D. Mean S.D.

to this

Mean D

image as you can.

Paired-

Subject 45 1.00 1.75 1.04 2.12 .04 .45

Sensory 45 .47 .92 3.91 2.66 3.44 28.96***

Formal 45 1.87 1.96 5.27 2.86 3.40 27.49***

Technical 45 .33 .64 .42 .72 .09 1.96

Expressive 45 3.42 2.62 3.98 2.88 .56 3.66***

Judgment 45 .07 .33 .00 .00 -.07 -4.54***

Historical 45 .93 .99 .51 .69 -.42 -9.I9-"

Total Score 45 8.09 3.23 15.31 5.50 7.04 31.90***

Note: -p = .05
**=p = .01

. .001

Table Eleven

Differences in Participants' Mean Gain Scores
on the Aesthetic Eye inventory Test

Question Seven:

Variable

te as many single word responses to this image as you can.

Pre Test Post Test
Mean S.D. Mean S.D. Mean D

Subject 45 1.27 1.92 1.42 2.45

_Paired-t

.16 1.72

Sensory 45 .78 1.26 8.76 4.22 7.98 39.54***

Formal 45 1.16 1.40 2.76 2.12 1.60 16.37***

Technical 45 .49 .87 .84 1.09 .36 8.36***

Expressive 45 5.22 3.19 4 56 3.24 -.67 -3.73***

Judgment 45 .00 .00 .22 .42 .22 11.89***

Historical 45 .96 .88 .60 .86 .36 -7.48***

Total Score 45 9.87 4.37 19.16 7.28 32.65

Note: *=p = .05
**=p = .01
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Table Twelve

ences in Participants' Mean Gain Scores
on the Aesthetic Eye Inventory Test

Question Eight'

Variable

Discuss the relationship between these two images which
reflect their expressive character.

Pre Test Post Test
ean S.D. Mean S.D. ean D Pa ed-t

Subject 45 2.60 1.76 4.56 2.78 1.96 18.10***

Sensory 45 1.07 1.56 2.93 2.68 1.87 13.71***

Formal 45 .71 1.25 1.44 1.59 .73 8.23***

Technical 45 1.16 .87 1.29 .13 2.00*

Expressive 45 3.36 2.66 6 24 3.97 2.89 17.28***

Judgment 45 .16 .37 .16 .47 .00 .00

Historical 45 .49 .87 .44 .81 -.04 -1.05

Total Score 45 9.11 3.92 16.64 4.86 7.53 51.47***

Note: *in, .05

**9) .01

.001

Table Thir een

Differences in Participants' Mean Gain Scores
on the Aesthetic Eye Inventory Test

QuestIon Nine:

Variable

Describe your

Pre
ean

positions

Test
S.D.

to the object presented

Post Test
Mean S.D. Mean D

in this slide.

Pa red7t

Subject 45 .02 .15 .93 1.21 .91 16.78***

Sensory 45 .44 .69 3.76 2.62 3.31 28.94***

Formal 45 1.13 1.25 3.27 1.50 2.13 29.16***

Technical 45 .13 .34 .51 1.04 .38 7.50***

Expressive 45 2.11 1.76 4.73 3.01 2.62 17.89***

Judgment 45 .84 1.02 .67 1.31 -.18 -2.46*

Historical 45 1.13 .47 .81 .31 -5.20***

Total Score 45 5.47 2.63 14.31 4.78 8.84 39 80***

Note: *13 =fa .05

**.ip sm .01

***.p = .001
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Table Fourteen

Differences in Participants' Mean Gain Scores
on the Aesthetic Eye Inventory Test

Question Ten:

Variab:Ie

Choose one image which you think is best and give your reason.

Pre Test Post Test
ean SD. Mean S.D. Mean D Paired-

Subjective- 45 1.93 1.16 4.38 .72 2.44 13.08***
Objective

Ambiguous- 45 2.42 1.10 4.91 .29 2.49 15.47***
Specific

Sensory 45 1.18 1.13 2.67 1 67 1.49 17.61***

Formal 45 .64 .83 2.29 1.50 1.64 24 03***

TeChnical 45 .02 .15 .24 .57 .22 8.35***

Expressive 45 1.07 .96 2.09 1.62 1.02 14.23***

Critical 45 .33 .60 .42 .58 .09 2.62*

Total Score 45 3.24 1.91 7.71 3.19 4.47 32.80***

Combined Score 45 7.60 3.53 17.00 3.64 9.40 51.90***

Note: *=p = .05
.01

.001

Analysis of these findings is presented in Chapter Four.
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Activities and Assessment Related to Obectives Three and Four

Project objectives three and four centered upon the implementation of aesthetic
education concepts in teaching-learning situations. They are stated as follows:

(3) To develop currililum,instructional materials and strateg.es
that can be tested with pupils in various learning situations.

(4) To explore and develop some methods of assessing the attain-
ment of aesthetic perception and judgment.

During the latter part of the se. inar each participant began the process of pre-
paring a curriculum utilizing Dr. Broudy's framework and perceptual approach.
The task was difficult for participants because it required the synthesis of ideas
and the sorting of concepts that could be used with specific age levels of child-
ren. Many teachers expressed concerns regarding the ability of their students
to work with the concepts. They wanted more direction or a sample plan that could

be used as a model. The project staff kept reiterating the idea of the teacher

working as an experimentor. Teachers were encouraged to organize curriculum with
a group of objectives and a sequence of ideas to use as beginning points which

could be expanded, modified or changed. They were encouraged to think about
behavioral outcomes in terms of their students rather than as a measure of the
teacher's competency.

Various methods of assessing children's growth were discussed. Possibilities

raised included the use of pre and post tape discussions, video tape, periodic
observations, checklists, simple written tests, and the counting of the occurance

of certain key behaviors.

By the end of the seminar, each participant had prepared individual approaches
to curriculum which they could test with children in their specific teaching-

learning situation. Analysis was made of the specific content in the plans sub-
mitted by individuals utilizing eleven components as criteria. Table Fifteen

reports the individual components and the percentage of plans that contained
this information.
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Table Fifteen

Components and Percentages of Their Occurance in Curriculum Plans

Component N=-50 _Percen

Stated goals and objectives 32 64

Suggested instructional materials 28 56

Suggested possible ideas for assessment 23 46

Suggested activities with no concept reference 18 36

Utilized property systems
sensory
formal
technical
expressive

16 32

Identified possible sequencing of concepts
with related activities suggested

14 28

Considered possible study trips 13 26

Involved activities with teacher committees
and/or other groups or person

12 24

Involved developing a program utilizing
artists as resources

9 18

Developed a new course offering 6 12

Suggested way of integrating aesthetic
education into other curriculum areas

Activities and Asses ment Relatin to Obective Five.

Objective five, listed below, dealt with documentation of the seminar.

(5) To record the progress of this pro
aesthetic education.

ec_ as an example of inquiry into

the basic record of the progress of the project was maintained as a daily log.
The Daily Log became a record of each day's major activity and activity leader,
atcndanee, and participants' reactions and questions. In addition, a daily
summary was made by the recorder and an evaluation or interpretive commentary was
entered by the project director ee Appendix 13).

The preparation of descriptive aspects of the finhl report of thc Aesthetic Eye
Project is based largely on the documentation provided in the Daily Log.

Documentation of seminar activities was also recorded as black and white photo-
graphs and colored slides. Photographs used tn this report were selected from
this d cumentation.
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PHASE III, CLASSROOM IMPLEMENTATION

Visitation Records

One requirement for participation in this project involved the preparation of a

curriculum plan with ideas for assessment that could be field tested with children.

Each participant began their implementation with children during September 1976.

Implementation was monitored through visitations by the project director and a

staff member. A Visitation Report Form was used to record observations of each

teaching-learning situation. The form contained a section for rating aesthetic
applications in the physical environment, teacher-pupil work with the four
aesthetic property systems, and evidence of assessment (see Appendix C). In

addition, there were sections for reporting discussions with participant, pupils,

administrators, other viewers, and observer's comments.

Arrangements for visitation were made with individual participants. They were

asked to make visitor's appointment with their administrator following the two

hour site visitation. The purpose of this appointment was to talk informally
about the project and to support the efforts of participants to develop an

aesthetic education program in the school.

Sixty percent of the participants were visited. A sum a y of the visitation

ratings are reported on Table Sixteen.

Table Sixteen

Summary of Monitor Ratings on a Five Point Scale (5.00) of Visitations to
Teaching-Learning Situations

Aesthetic A on N=30 _an

Phyaical_Environment

Aesthetic objects on display
Serious art works exhibited
Popular art forms displayed
Student work presented aesthetically
Self-instruction devices organized aestietically

Concern for developin an awareness of:

Sensory properties
Formal properties
Technical properties
Expressive properties

ConcerP_ for_assessing P9R1-__BETIP-1

3.67
4.37
2.53

3.50
2.10

4 63
3.03
2.27
2.87

2.93

Following each observation, a conference was held with the participant. These

conversations frequently focused on a new awareness of how well the conceptual

framework and perceptual approach of aesthetics worked with children. Some par-

ticipants shared plans for developing ideas with children. Others were seeking

help with plans and/or assessment.

In non-school situations involving ageney partLcipants, they described ways they

had incorporated the conceptual framework irtto their particular teaching situation.
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For example, Self Help Graphics was working with artists to integrate idea§ into
the curriculum developed for an Art Mobile that serves children in a ghetto
section of Los Angeles City.

Further information on the Visitation Record recording conferences with pupils,
administrators, and other viewers indicated that discussions were held with 47%
of the administrators. Other administrators were attending district meetings or
involved in an activity which could net be interrupted. Discussions were held
with non-participant teachers within the building in 7% of the visitations.
Children were interviewed in 23% of the visitations. The discussions with admin-
istrators were, in most cases, very positive. They expressed considerable interest
in helping participants to share their work with the staff. Some indicated that
parents had made positive comments about the values they observed in the program.
Only two administrators expressed primary concern with their academic program
and had little time for observing the participants.

Some members of teaching staffs responded very favorably to the program and indi-
cated an interest in working with the approach developed by Che participant
Discussions with children provided additional clues as to their understanding of
the property systems and their experiences with aesthetic ideas, objects and
materials.

Instruetional Materials and Their Use

An important concern of participants in school situations was the availability
of instructional materials. They reported that a very limited number of visual
materials were supplied by school districts. The project staff anticipated this
problem and made a group of these materials available.

The project provided three types of visual materials that children could use for
encounters with works of art. These materials included: type one, museum postcard
reproductions and booklets on the work of individual artists; type two, museum
filmstrips; and type three, folk art objects. During the November workshop,
twenty museum postcard reproductions, twenty booklets and Od0 filmstrips were
distributed to each participant.

In March, a group of ten boxes containing art objects from various cultures was
organized. These were titled "collectables." The art objects collected were
predominantly Mexican folk art because there were large numbers of Mexican
American children in many of the implementation sites. The folk art objects

served an additional purpose for children. They were provided to develop and
extend the concept of buffism (learning the role of the serious collector).

Each box of collectables contained roughly twenty objects, two picture booklets
on Pre-Columbian art and a teacher's booklet (see Appendix C). The teacher's
booklet described both the purpose of the collectable box and procedures for
reporting information about children's responses to the folk art objects. Par-

ticipants checked out the collectable boxes for one month and made reports (see
Appendix C).

Time was scheduled in each of three workshop sessions for participants to work on
strategies for using these materlais with children. They worked in job alike
groups and were provided with a form to record the following information:
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grade level of children participating in the activity
type of group i.e total class, small group, learning center
statement of objective
identification of specific instructional material
proposed instructional strategy
possible assessment technique

A compilation of these records was distributed to par icipants (see Appendix C).

The project provided a fifty dollar allotment to each participant to purchase
instructional materials. Participants used criteria Chey developed in the seminar
in making their selections. Thirty-four of the fifty participants purchased
materials. Twenty-two participants in this group purchased books with many large
art reproductions. Twelve purchased such materials'as additional museum postcard
reproductions, filmstrips, folk art objects and supplies for making visual
materials more durable.

Teachers' Logs

At the first workshop meeting in October, a discussion was held on the need for
documenting the testing of curriculum approaches in practical situations with
children. Participants were asked to maintain a log or record that reported this
development. This request posed some problems with both school and non-school
participants. Classroom teachers raised problems regarding the number of record
keeping tasks they had to maintain for the academic programs. Non-school people
felt that it was difficult because of the number of children they worked with
during the year. Recognizing these problems, the project staff indicated the
importance of this documentation in helping fellow teachers, administrators and
other community agency people to initiate aesthetic education programs. In May,
seventy-two percent of the participants submitted their logs.

Review of the teacher logs provided insight into ways they worked with the property
systems. The various preparations made to initiate or extend learning activities,
observations of children's responses to encounters with works of art, unexpected
occurances that enriched an activity and approaches to assessment. Appendix C

contains selections from teacher logs to illustrate their approaches to implemen-
tation.

An analysis of participants' logs was made using criteria applied to curriculum
plans developed during the summer seminar. Table Seventeen repor s this analysis.
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Table Seventeen

Components and Percentages of Their Occurance in Curriculum Plans

Co ent N=36 Percen

Stated goals and objectives 31 86

Suggested instructional materials 28 78

Suggested possible ideas for assessment 21 58

Suggested activities with no concept reference 12 33

Utilized property systems
sensory
formal
technical
expressive

31 86

Identified possible sequencing of concepts
with related activities suggested

21 58

Considered possible study tripS 6 16

Involved activities with teacher committees
and/or other groups or person

12 33

Involved developing a program utilizing
artists as resources

1

Developed a new course offering 5 14

Suggested way of integrating aesthetic
education into other curriculum areas

4 11

The problem of assessment was given serious consideratjon by participants. A

selection of participant developed instruments used to assess various dimensions
of the property systems was taken from some of the logs to demonstrate their work
with assessment (see Appendix C).

Re o-tin Peak Ex erienees_and_Use_o_f_propeqvi_Sysiwari

To gain further insights into the extent to which participants were able to re-
flect upon the effectiveness and/or suceeSs of a particular_activity that seemed
to further aesthetic learning, they were asked to describe "peak experiences."
These experiences were identified as significant instances in their work with
children when every part of the activity fit or complemented learning processes.
It generated spontaneity and perhaps unexpected involvement and outcomes.
Appendix C contains copies of peak experiences. The following are a few examples
of "peak experiences" cited by participants:

At one of the learning centers a viewlex is set up with the filmstrip
"A walk Through the Los Angeles County Museum." When we have reading
stations, the children at Station 3 are free to go to the centers, do
reading games or go to the art cent r, listening center, etc. Throe
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chhiron voluntarily got together, turned on the viewlex aad proceeded
to discuss the works of art they saw using a pointer to point out dif-
ferent aspects of the paintings, drawings, or sculptures and led thu
questions. I was sitting at Station 1 Leaching a reading lesson aad these
children were on the opposite Gide of the room and were acting totally
Independent and were self-motivated to do this. (4th grade teacher)

When we were talking about composition, students were asked to relate
composition to music, literature, poetry, dance. Individuals with
special haekgrounds and interests explained "how composition is used
in music." This seemed to help many students understand properties in
new ways. (6th grade teacher)

All shi art classes of 6th, 7th, and 8th grade students were excited
and interested in the sculpture, and since the exhibit was in the class-
room, were very aware when pieces veru borrowed for other classrooms.
They treated each piece with respect and care, needing very little in-
struction on how to handle the pieces. Many questions and discussions
were geaerated by the presence of the sculpture. The art students
brought in ocher students between classes to see the sculpture. (7th
and 8th grade art teacher)

Field Trip to Municipal Art Gallery Great! Class broken up into three
small groups. One group saw slides of shapes and colors in everyday
architecture. One group with the docent through gallery she had then
drawing shapes and discussing feelings before even going into the gallery.
Other grouv at art center with "hands-on" project. All children par-
ticipated in all three activities. Parents who went commented on value
of trip, and on personal gain for themselves. Great discussion the next
day! (lst-3rd grade teacher)

Total school environment was affected by the emphasis placed on aesthetics
at the beginning of the year. Color, form, music, opinions by students,
and appreciation of what student artists have done is quite evident as
you walk through the school. Monthly programs of performing artists in-
cluding the opera, Don Pasquale, jazz group of Are DeFew, dance, choral,
instrumental pantomime, puppetry group from the Los Angeles Recreation
Department, as well as the student group from Marshall High School doing
"Charlie Brown" were presented. The school attracted free performances,
paid performances from and student body as well as the Performing
Tree from our district ;nails. All in all, the level of aesthetic apprec-
iation has increased (LlaiLdng principal)

The most logical place '-plemcn the program was through a complete
revamping of my touring tecLoiques at tho Los Angeles County Museum of Art,
and my desire to spread the knowledge of what I learned in the hopes of
turntng on others. In my initial contact with the students (usuntly high
school age, sometimes junior high) I attempted to make them feel at ease
in the gallery through casual chatter in an informal give-and-take atmos-
phere. I emphasized during our First few minetes together that the stu-
dents would see art that they would not necessarily like at first glance,
or possibly at all, and that this feeling would be O.K. and understandable.
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My desire w uld be for them to be able to see art without making judgmen__
before it was understood. Everyone seemed to give a big sigh once they
knew they could express their feelJugs. 1 did provide relevant information
en technique, materials, theory, and art history but through self-discovwry
and careful looking the students were abie to glean a good portion of this
information on their own. After the tour vas over, I made a special point
of tolling the s 11.1dorits that this technique i_E-1 :qomombat flow Tirld in the

beginning stages of development. It &ems to be a general feeling among
the students and teachers that I toured that participating and concentrating
on visual aesthetics rather than lecturing were the major highlights of
their experience, mainly because they were made to feel their views were
important and necessary to understanding what they were seeing. (Museum

docent)

The property systems perceptual approach which Dr. Broudy developed with parti-
cipants involved the use of a theoretical position as a basis for makinA practical
curriculum applications in various Learning situations. For many participants,
this way of conceptualizing could not be fully accepted until it was tested with

children. In general, participants' criteria for success included such realistic

factors as:

teactie

practicality - will the property system and the p- ceptual approach
work with my class

motivation - will children evidence a sustained interest in
working with this structure so that it becomes
a part of their thinking and feeling

petency - will the plan for curriculum development and
instructional strategies lead to the ach' -

ment of objectives.

After eight months of work with children, this was a critical area to a:xamine.
Participants were asked to assess the structure in two ways. First by listing

ways the structure affected practice in classroom or other learning t3ituations

(number I below) and secondly, by listing ways the structure affected practices
in any situation beyond the classroom (number 2 helw). The following responses
from participants provide significant evidence of chair assessment of the use
of the structure in learning situations and with teaching staffs and parents.
Perhaps the strongest factor reflected in these resnonses is the attaimment of
teacher competency in working with the structure (see Appendix C).

1) Provided a new concept for dealing with the basics of art. Awakened

me to the wide varieties of material which can be used as a stimulus

in an art room.
Provided a structure for discussion of works of art.

Host important - it helped me to perceive the world much more in depth,
with far greater sensitivity than before. This kind of enrichment has

broadened me, and thus enables Tile to project that awareness to others.
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0 It has helped me.c -ate a preordering of ideas in a sequence that I have
found oxtremely benefie iai in terms of time and -lassroom tension.

I feel more secure a person and teacher in hat I am (ioing, aad why

I am doing it. It is easier to eliminate that which is not relevant
in analysis aad discussion regardiag prepared projects, courses and
tenchin2!

2) It would not be possible for me to experience or even func ion within
the project without acknowledging the overflow into my personal lite.
Inner city teaching demands enotional/intellectaal responses as a con-
sultant, this has always overflowed into my home life via eDdiaustion,
tension. The preordering mentioned above (1) has helped me specifically
In this area, plus the reinforcement (3[ value In ,:_ilearts. I do not have

to separate my hone and school environment in terms of how I perceive Jt.
How I react remains the same.

1) nuch more class dis
reproductions, etc. and individ al pro (during and after com-

pletion).

ussion and critique of visual aids (films rips,

Greater emphasis on relationships in learning situations. Create pre-

liminary input of "walking throug " the critical as well as technical
aspects of a given project.

Working (very lowly) with members of my department in showing them
approaches to making their classes more verbally and "critically" oriented.
Showing them possibilities for games, etc.

Rave given xeroxed copies of worksheets, information, etc., to other
interested teachers met in my graduate classes at Cal State, L.A. (one
school absolutely went bananas over the sheet made up hy the elementary
school teacher from Alhambra - checklist) ...so bit by bit it gets out.

rhe language developed by the workshop hns served a5--; a basis for all

learning experiences in kindergarten. Children are now asked LJ ci_scribe

what they see in terms of sensory, expressive, creative properties. They

also compare likeness and differences.

2) Nrti le in Trstracror was a great help regarding placing flew terms to

Learning situations.

Personally, the Aesthetic Eye Project hes opened new vistas for enriched
viewing for me and my fam ly. Life has taken on a new and wonderful

scope.

1) a) rhis was the first: year fan us art pictures were discussed in the
classroom on a regular basis. b) Art centers have been used oftener.

c) Art lessons ha've been more than just drawing. d) Various ways of pre-

senting the aestheCics have been practiced.

2) i have been able to ue what I've le _ned for ny 0W11 daily living. Reborm

aesthetically!
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Participaat Wqr_12A9p Attendance.

Attendance fot the five workshop sessions held dun ug the school year
relatively hi,* except fox the final meeting in May. Abs nteeism among the

school people for this meeting wns reported as illness or t e competition of

scheduled academic testing programs. Some connimunity agency people reported

absenteeism was doe to eoupeting pxogram responsibilities or personal reasons.
Table Eigliteem presents prconta8e,s of 7.r-ticipauts who atLeridid worLshop Jc:131ons

TablQ Etghteen

Partielpants' Atte i:_ance leord , Five Workshop Sesstons

P.LEELT_ILIEfl ii 17111-L1P-21121-IN

36

36

20

inns et ten ded

5

4

3

2

1

-qAant

Dwo assessmentswere made of workshops held on scheduled days betwe±eri October 1975

and May 1976. The first assessment was conducted at the close of the November
rkshop. Participants were asked to respond on a five-point scale (. 0 high)

to five items that listed activities for the day. Table Nineteen presents the

activities and the mean for eac4 item.

Table Nineteen

-'cipants' ANsessment of Jorkshop, November 14, 1975

A

Developing ways of atilizias postcard
art reproductions, fllustrips, and
31) materials

2. Three tines a day aesthetics

3. Sharing site v1sitatons

4. Nanning for Dr. Broudy

5. Ctoss-group slating

3.70

4.24

2.91

3-.5B

3.64

The second osSe ssment was made during the final works!lop session in t1ay. Par-

ticipants were asked to rate, on a five-point scale, their reactions to a list

of nctivitities coverinp, the five Treetings. A surmnary of those ratings (5.00

high ) is presented in Table Tventy.
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Table

Parricipants Assessment oE Five Workshop Sessi ns

Aqtivitios Nm

Disousfiltor -f plans for r orting 29 2.66

Job alike discus-ion groups 3.45

Discussion with Dr. Broody 4.58

Developing strategies for usi g postc:ai ds,
booklets, and collectahles

32 3.47

5. Viewing slides 33 4.00

Three times a day aesthetics 32 4.25

Sharing of classrooni approa 4.12

8. Total group discussion 31 3.65

9. Periodic evaluation 3.23

10. Time for writing responses 30 3.23

This rating forn also included space for participants t- make comments. A

summary of these comments may be found in Xppendix. C.

The Pr j- t Assessment Form

With a view toward studying the project as an Ulservice model, the Pyojec_t
Assessment Form was administered to participants during the My 1976 workshop
session. 7le purpose of this assessment was to gather general reflections and
impressions of project experiences to include Ole summer seminar, five workshop
meetings, implementation in the classroom or other learning situations, effects
beyond implementation, and plans for continued work in the area of aesthetics.
Participants' responses were analyzed and organized into broad categories. The

responses are bricfly summarized with a more complete listing of categories and

responses included in Appendix C.

Summer Seminar. The most requ-ntly mentioned senlnar experiences included

opportunities to:

work with Dr. Broudy in the development of the structure and asthet
perception method and in clarifying conceptions about the nature and
process of aesthetic education.

talk wJLhi artii;Ls Irom tIi IeLds or the v jSuLll arts, dance iand mmi,1 c.

study aesthetic e ucation papers and instructional materials.

involvement .

h school and non-school -e ple provided new perspectives and

friends.

58



eaL1iet ir Eye Project

Suggesti ens for replicating the semInar include:

f1mt Schedule all day sessions and thus reduce Lhe ienftt1 of the seminar.

Schedule the seminar early in the summer and use four days of each
week for total and small group meetings. Leave the fifth day open
for independent study and development of instructional materials.

Space: Arrange for a work renter or labor ory and schedmle time for par-
ticipants to develop instructional materials.

Establish die library in the weeting room that par Li c fpants can

examine reading materials during free time.

Consultants: Schedule Dr. Broudy for a week followed by a week without him
and then have another week with him.

Involve more consultants from dance music, drama.

invite art critics from the community to discuss their approach in
critiquing an exhibit: or an event.

Job al ke groups: Increase time for the exchange of ideas.

Organize these groups with a leader and schedule time for sharing
ideas and instructional strategies.

Provide more time for Dr. Broudy to cnsulL wfth these groups.

Specific activities: Introduce the discussion of aesthetics and aesth tic
education earlier in seminar program.

Schedule more group work on aesthetic perception te h iques.

Increase demonstrations on working with the structure and perceptual
approach.

Include workshop sessions to develop instructional materials.

Work oft the development of vocabulary.

Relate aesthetic perception to right and left brain research.

include more study trips.

Provide more direction for Lmpleme

Increase activities involving part cipation and decrease lectures.

Statements regarding weakness or least successfuL L pects of the seminar included:

Vis vriri ens places where art is made.

Spoon feeding of how to describe the aesthetic properties in

Presentation by core partici!Dants.

Large group meetings.
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Ass'ssment of_the five -rkskatL. Anaiy of statements on the assessment of
the E ve workshops revealed that four activities were roost frequently mentioned.
',they included:

Id_ Professor Broudy.

shari , ways that individual participants wo rked with chi dten.

sharir- ideas and problems in job-alike gm

being together as a group with a common purp se.

Suggestions for repeating a series of workshops ranged from schcduliag L o-day
workshops to increased time for work in job-alike and/or small group discussions.
The need for planning a colmunication system for sharing project information and
materials was frequently mentioned. Critical comments were few and dealt with

frequent and leagthy interactions by individual participants in total and/or

small group discussions. Some comments reflected dissatisfaction with some of

the activities.

Impressions of [mptemetitation. In response to the request that participants reco d
their impressloas of irnplementation in the classroom and in other learning tua-

tions, some participants chose to list classroom activities such as work on
aesthetic perception vocabulary, food tasting, establishing learning centers and

use of the "buff" technique. Other participants focused on student benefits,

awareness of change in teaching role, comunication, and other needs. The follow-

ing responses are illustrative:

Student response: Students gained appreciable more from the art experience

as a result of the exposure to aesthetic perception.

Most successful when children had time enough to explore and investigate
a piece of visual art aad translate to their level of development.

Easier than I thought -- kids so responsive and uninhibited. Croup

involvement was consistently high and productive when the total length

of time involved is considered.

Communication: Sharing this experience with high school art tcacherq and

faculty.

wing other adults tha benefits of aesthetic perception aud

communicate this enthusiasm and knowledge to others_

Awareness of change in teaching role: It has helped me to firm up my
aesthetic teaching, to give it a more significant structure, to give

balance verbal-cognitive means of approaching a visual-intuitive

learning process. New ideas for presenting visual ideas to students
including a print center, a book canter ... I am developing a greater

awareness of how to teach non-verbal students to verbalize aesthetics.

My whole approach to teaching has changed - I analyze more - we approach

discussions more openly - products are more thought out senscs more

acute - and my class has grown 100% in their ability to perceive from

a shopping ceo te r landscape to a work of art. It's really amazing.

A whole different approach of sharing and receiving responses in a class-

room rather thaa lecture series.
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Some needs AssNtanco in evaluating Implementation into sore monitoring

help.

Spec Lfie models for cont biuing with extensions fri drama, literature , and

music, and ways to make transitions into these areas.

_EffLets bc dlmlementation. Participants responses to effects beyond imple-
mentation include ways they worked with school personnel and/or community groups,
tholL work wttn students and recognition of an increase in personal competency.
A sample of these statements presents insights into rticipants' activities and

vels or self awareness.

Work with school personnel and/or community: Two teachers have aes hetic
learning centers and approaches due to a faculty presentation I made
in February. Our dis trict is having a workshop next year on aesthetics.

We have met with the City Recreation Director and arts and crafts coordi-
nator to brainstorm ideas for coordinating our efforts. All parties

appear to be enthusiastic concerning busing students to the city and

center for exhibits and workshops. This would also involve teachers.

School inservice; parent orientation and exposure, school newsletter sent

home to all parents.

Working with students: Getting student to feel that art is natural part of

life, not just a picture on the wall.

the approach is working. The feedback from the students is more than

what is expected-

Personal competency: Has affected my whole approach to art education always

knew these aspects given in art class never thought of extensive im-

portance as appreciation.

Best personal growth - increased ability to deal with artistic works.
This can be communicated to friends and relatives and seems to have been
most appreciated.

Teachers, librarian and ESL specialis motivated by my workshop on acsth-
etie education; use aesthetic education materials in their classrooms.
Librarian has the library bulletin boards decorated with pictures showing
colors, etc. ESL teachers set up a Mexican Museum in their room for Cinco

de Mayo. Principal has invited members of the school Board of Education
and community to visit the museum, many favorable comments from everyone.

I gave a workshop for about ten teachers and T realized hew much I've
grown in my thinking and I was able with the help of the kids to get it

all across wow! Me not an art major and my participants weren't either
and the feedback good!

A personal satisfaction, worth and knowing. It is not enough to be vague

about what you do, what you know and what you think and feel. Being self

conscious about one's sensibilities is a problem for an artis

Plaris tor contiCued york on aesthetic education. Participants cited extensions of
the project to include further program development, work with students, teachers,
committees, and the coumiixnity and a few were unsure because of employment problems.
Examples of these satements include the following:
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i development Continue to deve op uOs1 evaluative materials ln aes-
thetics, especially in recreation, Develop new aesthetic learning aids.
Continue to develop a visual aesthetic learning center. Carry thv message
to feeder schools and other high schools in the district.

I plan to continue the aesthetic learning center next year with the same
or new enrichment activities. I hope to develop aesthetic analyE s and
vocabulary in my Science units and try to experiment with music and drama
in an aesthetic structure

Continue with all of my ideas that I didn get to do. I will be teaching
an aesthetic class this summer to elementary students. I will definately
have aesthetics be a part of my teaching - whenever and whatever 1 teach.
I wish that I could work with teachers - sharing with them what I know.
I will be leading a small two-day seminar in my district for one teacher
from cant school.

I plan to continue and re-do the department curriculum and work on film-
strips that relate to this program for future classroom and teacher n!.:H
There is so much reorganization I want done; I'm just grateful for another
summer coming up.

Continue the incorporation into the dlttict curriculum guide.

Wo k with students, teachers and committeesz Attemp to implement objective
not met, such as docents from the high school coming to the middle school
to serve as leaders-experts. Attempt to interest a larger number of
teachers on the value of aesthetic education and how to implement the
teaching of it. To encourage and suppout. district programs and proposals
in this area. To serve on the district steering committee in art education.

I am on our district FJne Arts Cuirrintuliorn Committee and hope to provide
materials for teachers that can direct them towards teaching aesthetics
in the classroom.

To present an inserviee program for teU
use out new aesthetic objects (slid
classrooms. (This is sponsored by
now tapiag cassettes to go with slides
objects as teacher preparation aids.

Work with community: I am involved in the

rades 4-8 in Septembei to
plicas and prints) in all the
sistand superintendent.) I am
sculpture and prints and ethnic

ting up of an art council in
the city of Beverly Hills for the coming year. I hope in some way to
bring this in - how I am not quite sure. Although I have already dis-
cussed it with the head of the high school art department.

I want to continue developing gallery or museum education in various forms
by pilot program mainly concerned with the tours I would llk to develop
more ways of reaching out to the publit and making the gallery environment
an exciting one to visit. Ideas for expansion so far: more teacher work-
shops to get our techniques back to the clasSroom; training guides to
relate to visitors on non-tour situation - oducntorS visits on a one-to-
one level; more slide presentations of exhibits and others; develop a con-
nection between activities at workshops and gallery experiences.
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Other plans: I plan to get out of teaching. However, if I wore to stay, I

would try to work as a part-time resource teacher to provide elementary
teachers with the information I have gained in the project. I would

encourage Leachors to apply for participation in a future project.

don't know nothing definite as yet.

Partici ,tion in Pilot Centers

Another indication of the extent to which this project proved meaningrul to par-
ticipants was the level of their Interest in continued involvement. Participants
were asked to indicate their willingness to have their classroom serve as a pilot
center during the next year. Nineteen participants agreed to the idea of leadinm
a pilot center. Nine indicated that, for personal reasons, they could not wider-
Cake this commitment and thirteen were unsure. They felt that more consideration
yus required before making this deci5ion.
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CHAPTER

SUMMARY OF RESULTS, CONCLUSIONS, AND IMPLICATIONS

In reviewing the project, it was apparent that results had met the goal at
level beyond initial expectations. There was growth in knowledge of aestfletcs
and curricula were devised and implemented. More importantly, au espirit de corp
developed in the group that built an aesthetic education memenLum which wi11 (on.--

tinue after the project. At the same time, it was evident Oe gains were made
from a starting point of limited applications regarding the aokqthetic perception.

technique. The gains were modest in terms of a fully developed understanding of
aesthetics. Yet, making even these modest beginnings a part of every teachers'
repertoire is an enormous achievement.

The complexity of the pr jeet, coupled with the size of the widertaklng, requir d
the use of many means of assessment. Therefore, each phase will be dealt with

as a subsection followed by general project conclusions.

PHASE I, PLANNING SESSION

The staff was able to reach agreement with Dr. Broudy about tsle insights that
were to be the focus of subsequent work. A general schedule was established,
topics were chosen, consultants selected and general evaluation strategies de-
termined.

Conclusions

o The choice of a particular stance, limit_ng the scope of project objectives
to the aesthetic perception technique with a major focus on the visual arts,
provided specific content that gave definition to the project.

o The inclusion of representative project participants from many learning
situations created an excellent sounding board for ideas about both activities
and contcat.

o The in-lusion of comm. ity agenc
discussions.

lEplications

---ntatives gave added dimensi

o The aesthetic perception technique provides an excellent
generally naive participants.

o Further work in the area of aesthetics would require tb
presentation of other stances and their application to

ng point with

de-inintion and
1 forms of art.

o Where possible, planning sessions should include representative project

participants.

o Where possible, representatives from community agencies shu1d be included
in planning sessions.
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PHASE II, SUMMER SEMINAR

.Summary of Results:....Ob:ective_One - To develop ,mowled,o of the naturo of
aesthetic perception and judgment.

A pre-Lest/post-test comparison of scores on questions one through five in the
itesthetie_Examptory sh-ts gains that indicate the following:

an asing use of - number -f works within =_ In icpery
svstems taught in the aesthetic percepti n-ique (with the excepti 1 of
technical proper Li s).

consistent shift of descriptors used ftcin a majority in expressive,
judgmental and historical categories to aw full range of property systems.

consistent inc eases that indicate fEL front use of a subjective to on
objective frame of reference and from the vise of ambiguous statements to
specific property system references in, d cribing works of art.

an Increased incidence of arguments
on the position developed in the project,

aesthetic education based

an increased number of statements of reasoliv; for jusri Lying a sthetic judg-
ments consistent with the position developed in the project-

Cenclusions: Oblective One

The aesthetic perception training approach
creasing the number and range of descrftoDs of works of art. It can

about increased objectivity and specificity in references to properti
works of art.

an elective vehicle for
ring
of

o With Lraining and practice, participants can learn to support argumen s for
aesthetic education and justify aesthetic ju gments with s,me consistency
based on an aesthetic perception position.

lic-tion -b ective On

o The aesthetic perception training position of the project can be used
the basis for inservice education of school and community agency f,erso
that will increase their ability to desribe works of art.

oh

' Given basic aesthetic perception traini_g artd knowledge, school and ca munity
agency personnel can present consistent argLIments for aesthetic oducatio-1
based on systems of properties of the wOrks.

Given basic aesthetic perception trainlIg, school and community agency
personnel can support aesthetic judgments with some consistency, basing
them on aesthetic perception concepts.

6 5



The Aesthetic Eye
Page 53

aill-MnS.Y2711L2a=Z=LL1.§1_21.LtELLY.ILlwo_ T- make application o: ktiowledge of
aesthetic preceprion with serious and popular works of art.

)re-test post-test comparison of scores on questions one through ten in the
(r sponses to work .) shows gains that indicate the

following:

an increased number of responses to works of art with significant increases
in each property system category with the exception of the technical
properties.

a consistent shift ill attention to different properties, with a change in
focus away from personal response to subject matter and expressive pro-
perties to the full range of properties systems taught in the aesthetic
perception technique.

A review of interview results and visitation reports indicated an increasing
facility and ease in encountering and responding to works of art. Participants
reported both their own feelings of increased security with the use of the
aesthetic perception approach and their confidence in using it with their stu-
dents. Community agency participants reported building aesthetic prop-rty
system encounters with art works as an alternative to the more often used his-
torical information approach.

Conclusions7 Obiective Two

' Using the property systems of the aesthetic perception technique, participants
responded to a wider range of properties of works of art.

' With the aesthetic perception technique base, participants responded with
a greater focus on the .lork rather than their awn subjective response.

With property systems 1.3 a structure, participants encountered art works
with more ease.

' Using the property systeros as a structre, participants tnimg1i children to

encounter art works with more confidence,

Obr.ctive Two

The aesthetic perception training t chnique can provide a basic structure for
increased and improved responses to works of art.

With practice using the property systems structure, school and community
agency personnel can become comfortable encountering and responding to
unfamiliar works of art.

" The property systems struLture can provide an effective basis for teaching
children to encounter and respond knowledgeably to works of art. Within
non-school settings, tor example museums, the properLy systems structure
can function as the basis of an encounter with the aesthetics of art as an
alternative to the often used historical approach.
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Summu Oh'ective.Three To develop ae,thetic perception curri- lum,
instructional materials and strategies for use with children.

Plans for implementation, preparation of instructional maLcrialE, and visitation
reports indicated the following:

All participants (1001/4) prepared plans for implementation of aesthetic
perception training during the school year. Seventy percent of the par-

ticipants purchased materials for use in learning situations. Visitation

roports and purticiTant eporttng tudicato Lhat all participauttA used Owir
training in some way during the year. Seventy-two percent submittqd cur-

ricula in May. Curricula ranged from fully delineated plans for a program
to listing of activities that ware more loosely tied to specific aesthetic
perceptions outcome.

Forty-four percent of participants prepared instructional materials. These

ranged from art learning centers and games for children to questionnaires
for gallery and museum participants. Twenty percent of participants used
the collectable boxes with children and an analysis of responses indicates
that a majority found the uee of actual objects as a particularly effective
way to have children encounter art works.

Visitation reports and pa
perception training forme

C- Ob'ective_Three

icipan reporting indicate that the aesthetic
the basis for techniques taught to children.

o The development of plans based on an aesthetic perception approach, the
preparation of curricula and materials proved to be one effective way of
initiating implementation of aesthetic education in both school and community
agency settings.

o The range of participant expertise, their development duting a p ogram, and
the teaching settings to which they return resulted in a range of instruc-
tional materials and degr2es of implementation.

o The property systems and the aesthetic percep
a structure for developing aesthetic educatio
teaching strategies.

ou technique were adopted as
curricula, materials, and

o The provision of art objects and reproductions for participants to use
both individually and in the _lectable boxes made the important task of
encountering works of art m- e easily accessible to children.

I.1.221.L2ILI2m1 (ThiPc

o School and community agency personnel, given training and practice can plan
and implement aesthetic education programs based on . an aesthetic perception

approach. While there will be variations in interpretation, the structure,
when adopted, does provide a hai for work with children thnt can be used

with confidence.
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o Where possible, materials used
perc(Aion training should incl
real art works.

the experimental basis of aesthetic
e three dimensional reproductions and/or

o Provisions should be made for providing materials to be used in the pre-

paration for and during implementation.

Su- a- of Result- Ob'ective F- To explore and develop methods of assessing
the attain ent of aesthetic perception and judgment.

The pre-test/post-test comparison scores in questions one through ten in the
AestheticeEve inventory, staff observations, and log of project activities,
unobtrusive measures, participant reporting, and visitation records iadicate
the following:

The Aesthetig_Eye Inventory was one way of as ess ng the attainment of know-
ledge of aesthetic dimensions of works of art and its application. The

systems taught were acquired and used when discussing art works. Both the

time required for administration (30 min.) and the scoring were feasible
given the time and resources available.

Staff observations and recording of project activities in a log provided
evidence that confirmed the results of this inventory. For example,

Professor Broudy, when he returned in January 1976, commented on the increased
incidence of aesthetic perception vocabulary in Che conversations of project
participants.

Unobtrusive measures, the checking out of library materials. d the visual

records of three-times-a-day aesthetics activities provided further evidence
that project participants had acquired and were using aesthetic perception
techniques.

Fifty-six percent of participants checked out library materials and read an
average of twelve selections beyond the assigned text and papers distributed

during the seminar.

A review of three-times-a-day visual record revealed an iecreasingly more
orgarC.zed and aesthetically appealing presentation of these activities.

Participants' reporting and visitation records provide evidence of effectLve
participant assesement instruments based on the Aestivetie E'e Inventoa.
These earvee from fermal written responses by teenaged stedento to the
arlelyi,, of tape recorded conversations with younger ch drer Simple counts

of respene, Falling within the categories of the aee;chutic pe teoh-

niqueA eaAe 1-e participants revealed an increase t the use of

systems A taught using this app:

poperey

Conclusons: OL c.tivC

° Assessment instruments usi e ppop,_ v systems aed :AL.::
i

i _ ii _thin

categories did provide an adeqtir c ossessment of ide r e.3 i neethette per-.

ception emei judgment eithin feaeiHe C.-A-7 limits.
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* While time consumieg, v sitations and interviews confirmed the acquisition
of the aesthetic perception technique aed its application both in encoun-
tering works of art and in teaching.

o Use of library resources indicated that many participants moved beyond
simple perception beginnings to a more sophisticated understanding of
aesthetic encounters.

o Increasingly sophisticated presentation of three-times-a-day aesthetics
indicated a growth in understaading of aesthetics and in the ability to
apply the knowledge in situations beyond the encounters in the project.

o Given the aesthetic perception categories as a structure and the Aeethetic
§ye Inventory as a model, school and community agency personnel were able
to devise simple assessment instruments. Utley found these useful tools
within their implementation settings.

lications: Ob ective Four

o The AesehetfceEye Inventory should be used and further refined as an
instrument for assessing the attainment of aesthetic perception and
judgment.

o Where feasible, visitation and interviews should be used to augment formal
assessment procedures to provide anecdotal evidence of increasing Ruowledge.

o Application of aestheti knowledge and t aining in the area of food
preparation and presentation provides an excellent vehicle for building
group interaction while providing opportunities for expression. The

recording of such activities visually can provide evidence of growing
sophistication that is a powerful presentation.

o School and community agency personnel beginning aesthetic edtcation should
be encouraged to devise and use sinple assessment instruments to record
increases in aesthetic responses.

Results: Gb Five - To re-_ d the progress of this pro et.

A daily log of pro-ect activities was written for every seminar session. It

provides a reference for activities in relation to one another and a store of
impressioas that are often difficult to recall.

Visual records, photographs taken throughotlt the wurse of the project, provided
_

evidence of growth that was ofa kind that may be overlooked or not easilN des-
cribed in written materials.

Forms were prepared and filled out by participants that record project acLiviti
and results in sevezal areas:

plans for implementation
implementation activities
use of instructional materi
spin-offs from the project
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effects of the project beyon he
immediate implementation

peak experiences for children resul tin
from project implementation

use of and reaction to collectables
visitations

Records were kept of participant attendance, use of library materials, and

visitations.

Conelusions:_Oblective_Five

' While the organization, preparations and maiTcrenamce of documentation w
often a difficult and time consuming task, it provided Invaluable reseurc
for project reporting and further work in the area of 8.esthetic education.

' Participant reaction to the request for dccum rica tien often a compla
They were not used to a requirement that implisions be documented.

o While difficult to prepare, the anecdotal rLjt of aspects of the
and its implementation previded valuable evii, of participant grr-,th and
effective implementation.

o Cumulative data assembled front the siuipi records of aspc. :ttemidane

was a useful tool it making inference-3 about the effect of traimir an

was traced to implenentation.

Iqpiications: Objective Five

o Where feasible logs of events and anecdotal records of project events should

be maintained.

o Simple records such as frequency of activities aad attendance should be
maintained as a basis for cumulative records for project effects.

' Provision for adminis rative time required to m
should be included in funding applications.

PILASE III, CLASSROOM'IMPLEMENTATION

Summar of Results: 011y4jpe - To assist ticipants

perception based cu ricula and evaluate the effectiveness _

tation.

Visitation recordq and implementation docur

and analyze records

in using aesthetic
pro ect implemen-

its indicate the follow

Review of records of visitations moie to _ixty percent of the participants,
reports of implementation made by seventy-two percent of the participantS,
and review of the documents recording inplementation events indicate that
the project affected the work of every participanr. There wns a Tango Of
use Erom the adoption of the structure as a check on children's responses
to the development of aesthetic learning centers.

70
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Analysis of visitation records Indic chiring iniplernentation par-.

ticipants displayed serious works of art presented their students' works
aestheticalLy and arranged for students to encounter works of art. When
activities were observed, the focus was most often directed toward sensory
properties of works as a starting point. A. range of assessnent vas evident

from checklists of participants' imRerssions to sophisticated pre-test/post-
test designs.

Conclusions: Obective _Ore

While there vas a rarge of ierplernentation applications, the program did
result ir the aesthetic per e tion approach being used by the participants.
There WeTe indicatiors that the use would continue after the project was
completed.

o Aesthetic perception training did increase the use ofserious art works
as a part of the teaching repotoi.re of project participants.

School and community agency personnel can become more a are of themsthetic
dimensions of the en-vironment they prepare for students and their responses
to student work.

o The property systems pr eful categories for talking with children

abcut art. The usual starting point appeared to be sensory properties.

A range of assess ent activities were u dertaken from those relying on par-
ticipant judgment to controlled pre-test/post-test.

lication_

0

ive One

School and community agency personnel should be encouraged to acquire arid

use art vo ics as a resource for teaching. Given the basis cuf an approach,

they will ue such materials.

o School and community agency personnel should be asked to consider aesthetic
dimensions of their approach as a part of aesthetic education training.
Such materials should be considered in the development of their activities.

o A continuing contact and visitation program should be a part of the imple-
mentation of aesthetic education projects to ensure support and reinforce-
ment of participant use of the aesthetic perception approach.

o Further traLning and program development should be undertaken with project
participant5 to move them beyond the initial focus nn sensory properties.

o ImIplementation phases of a project should include an emphasis on assesament
techniques co be used by participants as a way of providing evidence of
children's gr- th,

Summar of R 9 ve_Two - To conduct I ive inservice vorkslmops to

extend aesthetic edjcatloa development.

Assessment records,
le following:

-ff assessment of ciorkshop s and attendlnce rec ,ds indic

7 1
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Analysis of participants' assessment of atd reaction to the workshops
indicated that these were a valuable part of the implementation phase. The

opportutity to discuss their developing traderstanding of aesthetic perception
and their implementation with Dr. Sroudy vas the most valued part of the work-
nhops. The participants also indicated that the sharing with others provided
encouragement and new ideas that helped to extend their individual applications
of the approach.

Con

Staff assessment of workshop results indicated that these functioned as a
kind of center of "hope" that helped participants carry out implementation
in circumstances that were difficult at tines.

Some participattr _rorted difficulty in attendi g workshop sessions because
they were buoy ;,etulg demands made by other cur icular areas.

la ions:

Opportunities to meet during the year and participante in workshop activiti es
provided encouragement and reinforcement for participants during implemen-
tation.

Because the arts are often given relatively low priority in many schools and
the circumstances where implement,.' 'mt was to take place were difficult,
participants needed the suppot::. Gat') receved from each other.

o Institutional constraints and other vari ties beyond the project sometimes
tended to impose limits on the extent of implementations.

o Implementation f aesthetic: ucation programs should include regular meetings
of the participants to 1 le participant attendance for the exchange of ideas
whenever possible. For example, schools and museums should be asked to release
participants to attend all meetings.

o Provisions should be made for participants to discuss their implementation
with proj ct staff and they should be given ample opportunity to "show case"
their efforts, receiving recognition for their work.

Some provision should be made for at "idea,, center " some place where there is
an opportunity for the participants to experience the renewal and hope that
secired so important.

o During a long range implementation, some form of communication of shared ideas
and suggestions mnong (for example a newsletter should be planned and made
available.

AEtiTHETIC EV, PARTICIPANT PROFILE

A profile of project activities, and activity rtsults sunmar zed for each partici-
pant, was prepared as an aid to ov
includes:

:Id evaluation (see Appendix D. Me profile

Records of participation in various project acti
Records of the development of curriculum plans.

7'L
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Descriptions of collecti-ns of curriculum resources.
Records of visitations.
Records of peak experiences.
Records of participants volunteering to demonstrate application of

project techniques.
Summaries of assessment results.
Summaries of unobtrusive measures.

The project staff used the profile in dra
recommendations for-farther development o
Los Angeles County.

Summary of Rults: Participant Pr-:ile

ing overall conclusions and making
the kesthetic Eye Program in the

Review of the profile shows a range of involvement, results, and utilization
which appears to have moved the participants from apparently simple fulfillment
of requirements to a major commitment to aesthetic education.

Me review also revealed little clustering of measures in a way that would allow
for conclusions and implications by subgroups within thc study i.e., classroom
teachers and community ager.r2y people. Mere are no appareLit results that can be

used to describe subgroup differences.

A comparison was nade cf the Ae01Htic Ey_Lay_taL2L1 gain sco for each indi-

vidual with a grorp mean by question to Aetermine grouping or trends within the

results:

Question fll - La31s for ustifying judgmtIts about :odes of art. Trends

indicate generall' weak development for hoLa group and individuals.

Question q2 - Special ch.lc,cti,r1stic7i et aesthetic experience. Tendency

indicated strong development for heal the group and individuals.

Question 03 - Importance of aesthetic education. Tendency indicated strong

development for both group and individuals.

04 - Terms used to describe works of art. Tendency for the t: al

group was less positive than that for individuals.

Question 05 - Basis for justifying judgments. Comparisons reveal two groups,

one showing improvement in justifying judgments while the second evidenced

little change in gain scores. In neither group was there a majority within

the group.

Que. on 06 Cme word responses to a painting. Tendencies Lodicated some
growth for individuals while the mAjority of the group did not make major gains.

Question 07 - One word resperisns to ethnic scuip -ure. Tendenci:,.3 9ere strong

indicating growth for both the ..-oup and

Question 08 - Comparison of two reproducti ons of pairnihgs. Compari.sous

reveal two groups, one showing improvement nakirlg comparisons while the other
evidenced little growth.
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Question #9 - Rea t_Ais to photograph of architectural structure. Strongest

tendency for growth for both individuals and the group in responding to an
aesthetic image.

Question #10 - Selection of an image and reasons for choice. Tendency in-

dicates strong development for bothgroups and individuals. In neither group

was there a majority within the group.

C clusion Partici of 'le

Project participation and utilization appears to be positively related to
variables of the degree of perceived need on the part of participants.

o There appears to be no correlation betw_en project participation and the
demogrc.phic variables used to establish subgroups of participants. The

aesthetic perception approach appeared to be as useful for community agency
personnel as for teachers.

o Understauding of project results will be most meaningful when presented in
terms of individual accomplishment rather than as group data. For this rea on,

a summary statement for each participant has been added to the profile.

o Conclusions were drawn based on the comparison of individual gain - ores with
the group mean by question as f Llows:

Question #1 - Basis for justifying Judgpens. Gains were made in the use

of the aesthetit property systems. Rowever, the inclusion of the per-
ceptual focus with judgments was less in evidence.

Question #2 - Special characteristics of aesthetic experience. Gains

indicated that property systems will be used as a structure by parti-
cipants as a way of describing aesthetic experience more objectively
and specifically.

Question 113 - Importance of aesthetic education. Gains indicated that
participants acquired arguments in support of aesthetic education that
were imbedded in the process of learning to use the aesthetic perception

technique.

Question 114 Terns used to uescribo a work of art. School and community

agency personnel can make significant increases in their aesthetic
vocabulary through aesthetic perception training. Unwever, results
indicate that many participants started with little aesthetic vocabula y
base and more training should be given.

Question #5 - Basis for justifying judgments. The grouping of results

reflects the differences in participant sophistication prior to the
aesthetic eye experience,

Question 06 - One word respoases to a painting. Initial responses
largely historical and judguentaland,while Lhcre was a gain in numl.
of responses, there was a more significant shift to the use of the
property systems.
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Que :n #7 - One word responses to ethnic sculpture. Gains indicate a

gener 1 increase in ability to respond to a work of art using an aesthetic

properties approach. The focus was given to sensory, formal, and tech-
nical properties as part of the shift away from historical, judgmental,
and expressive responses.

OuCstiofl #8 - Comparison of two reproductions of paintings. Results

falling into two groups. Reflects the difference in participant sophis-
ticat on prior to the aesthetic eye experience. It appeared that sone

participants wre to apply their newly acquired skills more readily than
others.

Qu tion #9 - Reactions to photograph of architectural structure. Responses

showed an increase in the technical properties, subject matter, and ex-
pres ive properties above those in other questions. The inclusion of
an image of a familiar environmental structure evoked the use of the widest

range of categories. The use of the term reaction seemed to aid in
eliciting this wide range.

Questi 1/10 - Selection of an image and reasons for choice. Gains in-

dicated that participants were able to present their statements of position
with greater objectivity and specificity in discussing works of art.

ill1211L4112,12§,i--LLKIlaPanr Profile

o Participants should be informed of and understand the purposes of aesthetit
education in ways that would ensure their perception of direct need for project
participation whenever possible.

' Non-school personnel should be included in project participation because both
school and non- Lilool participants benefit and bring added richness to one

another.

' Inferences can be made from the comparison of individual gain scores with the
group mean by question as follows:

Question #1 - Basis for justifying judgments about modes of art. As

participants.move from a perceptual focus to one of judgnent, some ini ial
sophistication in the use of the aesthetic perception technique is re-
quired that will be applied within a larger process of developed aesthetic

response.

Questioi #2 - Special characteristics of aesthetic experience. Results

suggest that school and community agency personasi can learn to approach

thetic eNDerience with more objectivi-y and with greater specificity
after aesthetic perception training.

QuE, #3 - Importance of aesthetic education. Alvan school and coin-

munity agency personnel learn the aesthetic perception approach within a
larger aesthetic educac,n context, they can learn to support aesthetic

education with objective arguments.

7 6
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Question 1/4 - Terms used to des Abe works of art. Participants as

individuals acquired more aesthe 1.c vocabulary. However, the average

number of terms used before the triiniri g was quite small. While sig-

nificant gains were made, the average number of terms remained relatively
small in comparison to the largest individual improvements.

Question 1/5 - Basis for justifying judgments. Provisions should be made

for individual differences in level of sophistication in the acquisition
of the aesthetic perception technique.

Question 1/6 - One word responses to a painting. School and community

agency people can learn to extend their responses beyond the usual his-

torical response to emphasize aesthetic properties.

Question 1/7 - One word responses to ethnic sculpture. As participants are,

trained to use an aesthetic properties approach, they should learn to work
with these in relation to the full ranga of property systems.

Question 1/8.- Comparison of two reproductions of paintings. As particip nts

acquire the aesthetic perception technicue, every opportunity should be

used to have them practice applications in a variety of situations.

Question 1/9 - React on to photograph of architectural structure. As

school and community agency personnel are taught to use the aesthetic per-
ception technique, practice should inclhde in the range of images, familiar

environmental structures (e.g.,bridges, buildings, freeway overpasses).
Questions which ask for responses to works of art should be phrased in

terms of "reactions" as well as "responses" to works.

Question 1/10 - Selection of an image and reasons for choice. As school

and community agdncy personnel learn the aesthetic perception approach,
they should be given practice in making choices and defending them.

Evaluation of similar prolects in the immediace future appears to requ
individual rather than group findings. Further study should be made to find

those dimensions that will allow for more poor l conclusions based upon group
data.

7 6


